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Skills for Life
the national strategy for improving adult literacy and numeracy skills
Up to 7 million adults in England need help to improve their literacy, language and numeracy skills. Skills
for Life, launched by the Prime Minister in 2001, sets out the Government’s strategy for meeting these
needs.
Since the launch of Skills for Life, we have gained an even greater insight into the effect low levels of
literacy and numeracy skills have on individuals and their families and on the economy and society. For
example, adults with poor literacy and numeracy skills could earn up to £50,000 less over their lifetime
and are more likely to have health problems, live in a disadvantaged area or be unemployed. They and
their children risk being cut off from the advantages of a world increasingly linked through information
and technology. Additionally, poor literacy, language and numeracy skills have been estimated to cost the
country in excess of £10 billion a year.
Skills for Life is not just an education-only strategy, nor is it just a Government response to address those
needs. It is a partnership, and the responsibility of the whole of society. Partnership and the ownership
of Skills for Life by key stakeholders is the most important element of successful delivery.
Government departments, the Learning and Skills Council (LSC), JobCentre Plus, the Prison and Probation
Services, external partners in the post-16 learning sector, businesses, the CBI, TUC and many others are
working together to improve the literacy, language and numeracy skills of adults through:
• Boosting demand for learning via a high-profile promotional campaign and by engaging all partners
across Government and employers in identifying and addressing the literacy and numeracy needs of
their clients and employees.
• Raising the standards of teaching and learning in literacy, numeracy and English for Speakers of
Other Languages (ESOL) provision and increasing learner achievement through the new national
learning, teaching and assessment infrastructure and reducing barriers to learning.
• Ensuring capacity of provision by securing sufficient funding and co-ordinating planning and delivery
to meet learners’ needs.
• Constantly evaluating the implementation of the strategy so that we all can learn from and
disseminate best practice and gather feedback from customers, partners and learners themselves.
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Navigation grids

Dyslexia support
Curriculum
reference

Curriculum definition

Entry 1
Task number/
materials

Speaking and listening
SLlr/E1.1

• Listen for the gist of short explanations

See literacy materials

SLlr/E1.2

• Listen for detail using key words to extract some specific
information

See literacy materials

SLlr/E1.3

• Follow single-step instructions in a familiar context, asking for
instructions to be repeated if necessary

See literacy materials

SLlr/E1.4

• Listen and respond to requests for personal information

See literacy materials

SLc/E1.1

• Speak clearly to be heard and understood in simple exchanges

See literacy materials

SLc/E1.2

• Make requests using appropriate terms

See literacy materials

SLc/E1.3

• Ask questions to obtain specific information

See literacy materials

SLc/E1.4

• Make statements of fact clearly

See literacy materials

SLd/E1.1

• Speak and listen in simple exchanges and everyday contexts

See literacy materials

Reading
Rt/E1.1

• Follow a short narrative on a familiar topic or experience

Task 5

Rt/E1.2

• Recognise the different purposes of texts at this level

Task 4

Rs/E1.1

• Read and recognise simple sentence structures

Task 5

Rw/E1.1

• Possess a limited, meaningful sight vocabulary of words,
signs and symbols

Rw/E1.2

• Decode simple, regular words

Rw/E1.3

• Recognise the letters of the alphabet in both upper and
lower case

Task 2
Task 3

Writing
Wt/E1.1
Ws/E1.1

• Use written words and phrases to record or present
information
• Construct a simple sentence

Task 8
Task 9
Task 9

Ws/E1.2

• Punctuate a simple sentence with a capital letter and a full stop

Task 7
Task 8
Task 9

Ws/E1.3

• Use a capital letter for personal pronoun ’I’

Ww/E1.1

• Spell correctly some personal key words and familiar words

Ww/E1.2

• Write the letters of the alphabet using upper and lower case

Ww/E1.3

• Use basic sound-symbol association to help spelling, as
appropriate for the needs of the learner
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Task 6
Task 7
Task 8
Task 9
Task 1
Task 7
Task 8
Task 9
Task 6
Task 8
Task 9

Entry 2

Dyslexia support

Curriculum
reference

Curriculum definition

Task number/
materials

Speaking and listening
SLlr/E2.1

• Listen for and follow the gist of explanations, instructions and
narratives

See literacy materials

SLlr/E2.2

• Listen for detail in short explanations, instructions and
narratives

See literacy materials

SLlr/E2.3

• Listen for and identify the main points of short explanations
or presentations

See literacy materials

SLlr/E2.4

• Listen to and follow short, straightforward explanations and
instructions

See literacy materials

SLlr/E2.5

• Listen to and identify simply expressed feelings and opinions

See literacy materials

SLlr/E2.6

• Respond to straightforward questions

See literacy materials

SLc/E2.1

• Speak clearly to be heard and understood in straightforward
exchanges

See literacy materials

SLc/E2.2

• Make requests and ask questions to obtain information in
everyday contexts

See literacy materials

SLc/E2.3

• Express clearly statements of fact, and short accounts and
descriptions

See literacy materials

SLc/E2.4

• Ask questions to clarify understanding

See literacy materials

SLd/E2.1

• Follow the gist of discussions

See literacy materials

SLd/E2.2

• Follow the main points and make appropriate contributions
to the discussion

See literacy materials

Reading
Rt/E2.1

• Trace and understand the main events of chronological and
instructional texts

Task 4

Rt/E2.2

• Recognise the different purposes of texts at this level

Task 5

Rt/E2.3

• Identify common sources of information

Task 5

Rt/E2.4

• Use illustrations and captions to locate information

Rs/E2.1

• Read and understand linking words and adverbials in
instructions and directions (e.g. next, then, right and straight on)

Task 3

Rs/E2.2

• Use knowledge of simple sentence structure and word order
to help decipher unfamiliar words and predict meaning

Task 3

Rs/E2.3

• Apply own life experience and knowledge to check out
plausible meanings of a sentence as a whole when decoding
unfamiliar words

Rs/E2.4

• Use punctuation and capitalisation to aid understanding

Rw/E2.1

• Read and understand words on forms related to personal
information (e.g. first name, surname, address, postcode, age,
date of birth)
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Dyslexia support
Curriculum
reference

Curriculum definition

Rw/E2.2

• Recognise high-frequency words and words with common
spelling patterns

Rw/E2.3

• Use phonic and graphic knowledge to decode words

Rw/E2.4

• Use a simplified dictionary to find the meaning of unfamiliar
words

Rw/E2.5

• Use initial letters to find and sequence words in alphabetical
order

Entry 2
Task number/
materials

Task 1
Task 2

Writing
Wt/E2.1

• Use written words and phrases to record or present information

Task 9

Ws/E2.1

• Construct simple and compound sentences, using common
conjunctions to connect two clauses (e.g. as, and, but)

Task 9

Ws/E2.2

• Use adjectives

Task 9

Ws/E2.3

• Use punctuation correctly (e.g. capital letters, full stops and
question marks)

Task 7
Task 8
Task 9

Ws/E2.4

• Use a capital letter for proper nouns

Task 8

Ww/E2.1

• Spell correctly the majority of personal details and familiar
common words

Task 6
Task 9
Task 8

Ww/E2.2

• Use their knowledge of sound–symbol relationships and
phonological patterns (e.g. consonant clusters and vowel
phonemes) to help work out correct spellings, as appropriate
for the needs of the learner

Task 6
Task 8
Task 9

Ww/E2.3

• Produce legible text

Task 7
Task 8
Task 9

5

Entry 3

Dyslexia support

Curriculum
reference

Curriculum definition

Task number/
materials

Speaking and listening
SLlr/E3.1

• Listen for and follow the gist of explanations, instructions and
narratives in different contexts

See literacy materials

SLlr/E3.2

• Listen for detail in explanations, instructions and narratives in
different contexts

See literacy materials

SLlr/E3.3

• Listen for and identify relevant information and new
information from discussions, explanations and presentations

See literacy materials

SLlr/E3.4

• Use strategies to clarify and confirm understanding
(e.g. facial expressions or gestures)

See literacy materials

SLlr/E3.5

• Listen to and respond appropriately to other points of view

See literacy materials

SLlr/E3.6

• Respond to a range of questions about familiar topics

See literacy materials

SLc/E3.1

• Speak clearly to be heard and understood using appropriate
clarity, speed and phrasing

See literacy materials

SLc/E3.2

• Use formal language and register when appropriate

See literacy materials

SLc/E3.3

• Express clearly statements of fact and give short explanations,
accounts and descriptions

See literacy materials

SLc/E3.4

• Make requests and ask questions to obtain information in
familiar and unfamiliar contexts

See literacy materials

SLd/E3.1

• Follow and understand the main points of discussions on
different topics

See literacy materials

SLd/E3.2

• Make contributions to discussions that are relevant to the
subject

See literacy materials

SLd/E3.3

• Respect the turn-taking rights of others during discussions

See literacy materials

Reading
Rt/E3.1

• Trace and understand the main events of chronological,
continuous descriptive and explanatory texts of more than
one paragraph

Task 3

Rt/E3.2

• Recognise the different purposes of texts at this level

Task 4

Rt/E3.3

• Recognise and understand the organisational features and
typical language of instructional texts (e.g. use of imperatives
and second person)

Rt/E3.4

• Identify the main points and ideas, and predict words from
context

Task 3

Rt/E3.5

• Understand and use organisational features to locate
information (e.g. contents, index, menus)

Rt/E3.6

• Skim read title, headings and illustrations to decide if
material is of interest

Task 4

Rt/E3.7

• Scan texts to locate information

Task 2

Rt/E3.8

• Obtain specific information through detailed reading

6

Dyslexia support
Curriculum
reference

Curriculum definition

Rt/E3.9

• Relate an image to print and use it to obtain meaning

Rs/E3.1

• Recognise and understand the organisational features and
typical language of instructional texts (e.g. use of imperatives,
second person)

Rs/E3.2

• Use implicit and explicit knowledge of different types of word
(e.g. linking words [connectives], nouns, verbs, adjectives), of
word order and of possible plausible meanings, to help
decode unfamiliar words and predict meaning

Rs/E3.3

• Use punctuation and capitalisation to aid understanding

Rw/E3.1

• Recognise and understand relevant specialist key words

Rw/E3.2

• Read and understand words and phrases commonly used
on forms

Rw/E3.3

• Use a dictionary to find the meaning of unfamiliar words

Rw/E3.4

• Use first- and second- place letters to find and sequence words
in alphabetical order

Rw/E3.5

• Use a variety of reading strategies to help decode an
increasing range of unfamiliar words

Entry 3
Task number/
materials

Task 1
Task 2

Writing
Wt/E3.1

• Plan and draft writing

Task 8

Wt/E3.2

• Organise writing in short paragraphs

Task 8

Wt/E3.3

• Sequence chronological writing

Task 8

Wt/E3.4

• Proof-read and correct writing for grammar and spelling

Ws/E3.1

• Write in complete sentences

Task 8

Ws/E3.2

• Use correct basic grammar (e.g. appropriate verb tense,
subject–verb agreement)

Task 8

Ws/E3.3

• Use punctuation correctly (e.g. capital letters, full stops,
question marks, exclamation marks)

Task 7
Task 8

Ww/E3.1

• Spell correctly common words and relevant key words for
work and special interest

Task 5
Task 7
Task 8

Ww/E3.2

• Use their developing knowledge of sound–symbol relationships
and phonological patterns to help spell a greater range of
words and longer words, as appropriate for the needs of the
learner

Task 5
Task 7
Task 8

Ww/E3.3

• Produce legible text

Task 5
Task 6
Task 7
Task 8

7

Level 1

Dyslexia support

Curriculum
reference

Curriculum definition

Task number/
materials

Speaking and listening
SLlr/L1.1

• Listen for and identify relevant information from explanations
and presentations on a range of straightforward topics

See literacy materials

SLlr/L1.2

• Listen for and understand explanations, instructions and
narratives on different topics in a range of contexts

See literacy materials

SLlr/L1.3

• Use strategies to clarify and confirm understanding
(e.g. facial expressions, body language and verbal prompts)

See literacy materials

SLlr/L1.4

• Provide feedback and confirmation when listening to others

See literacy materials

SLlr/L1.5

• Make contributions relevant to the situation and the subject

See literacy materials

SLlr/L1.6

• Respond to questions on a range of topics

See literacy materials

SLc/L1.1

• Speak clearly in a way which suits the situation

See literacy materials

SLc/L1.2

• Make requests and ask questions to obtain information in
familiar and unfamiliar contexts

See literacy materials

SLc/L1.3

• Express clearly statements of fact, explanations, instructions,
accounts and descriptions

See literacy materials

SLc/L1.4

• Present information and ideas in a logical sequence and
include detail and develop ideas where appropriate

See literacy materials

SLd/L1.1

• Follow and contribute to discussions on a range of
straightforward topics

See literacy materials

SLd/L1.2

• Respect the turn-taking rights of others during discussions

See literacy materials

SLd/L1.3

• Use appropriate phrases for interruption

See literacy materials

Reading
Rt/L1.1

• Trace and understand the main events of continuous
descriptive, explanatory and persuasive texts

Rt/L1.2

• Recognise how language and other textual features are
used to achieve different purposes (e.g. to instruct, explain,
describe, persuade)

Rt/L1.3

• Identify the main points and specific detail, and infer meaning
from images which is not explicit in the text

Rt/L1.4

• Use organisational and structural features to locate information
(e.g. contents, index, menus, subheadings, paragraphs)

Task 3

Rt/L1.5

• Use different reading strategies to find and obtain information

Task 2
Task 3

Rs/L1.1

• Use implicit knowledge and explicit grammatical knowledge
(e.g. of different sentence forms, types of word, verb tense,
word order) along with own knowledge and experience to
predict meaning, try out plausible meanings, and to read and
check for sense

Rs/L1.2

• Use punctuation to help their understanding
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Dyslexia support
Curriculum
reference

Curriculum definition

Rw/L1.1

• Use reference material to find the meaning of unfamiliar words

Rw/L1.2

• Recognise and understand the vocabulary associated with
different types of text, using appropriate strategies to work
out meaning

Rw/L1.3

• Recognise and understand an increasing range of vocabulary,
applying knowledge of word structure, related words, word
roots, derivations, borrowings

Level 1
Task number/
materials

Task 1
Task 2

Writing
Wt/L1.1

• Plan and draft writing

Task 7

Wt/L1.2

• Judge how much to write and the level of detail to include

Task 7

Wt/L1.3

• Present information in a logical sequence, using paragraphs
where appropriate

Task 7

Wt/L1.4

• Use language suitable for purpose and audience

Task 7

Wt/L1.5

• Use format and structure for different purposes

Wt/L1.6

• Proof-read and revise writing for accuracy and meaning

Ws/L1.1

• Write in complete sentences

Task 7

Ws/L1.2

• Use correct grammar (e.g. subject–verb agreement, correct
use of tense)

Task 7

Ws/L1.3

• Punctuate sentences correctly and use punctuation so that
meaning is clear

Task 6
Task 7

Ww/L1.1

• Spell correctly words used most often in work, studies and
daily life

Task 4
Task 6
Task 7

Ww/L1.2

• Produce legible text

Task 4
Task 5
Task 6
Task 7
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Level 2

Dyslexia support

Curriculum
reference

Curriculum definition

Task number/
materials

Speaking and listening
SLlr/L2.1

• Listen for and identify relevant information from extended
explanations or presentations on a range of topics

See literacy materials

SLlr/L2.2

• Listen to, understand and follow lengthy or multi-step
instructions and narratives on a range of topics and in a range
of contexts

See literacy materials

SLlr/L2.3

• Respond to detailed or extended questions on a range of topics See literacy materials

SLlr/L2.4

• Respond to criticism and criticise constructively

SLc/L2.1

• Speak clearly and confidently in a way which suits the situation See literacy materials

SLc/L2.2

• Make requests and ask questions to obtain detailed
information in familiar and unfamiliar contexts

See literacy materials

SLc/L2.3

• Express clearly statements of fact, explanations, instructions,
accounts, descriptions using appropriate structure, style and
vocabulary

See literacy materials

SLc/L2.4

• Present information and ideas in a logical sequence and
provide further detail and development to clarify or confirm
understanding

See literacy materials

SLd/L2.1

• Make relevant contributions and help to move discussions
forward

See literacy materials

SLd/L2.2

• Adapt contributions to discussions to suit audience, context,
purpose and situation

See literacy materials

SLd/L2.3

• Use appropriate phrases for interruption and change of topic

See literacy materials

SLd/L2.4

• Support opinions and arguments with evidence

See literacy materials

SLd/L2.5

• Use strategies intended to reassure (e.g. body language and
appropriate phraseology)

See literacy materials

See literacy materials

Reading
Rt/L2.1

• Trace and understand the main events of continuous
descriptive, explanatory and persuasive texts

Rt/L2.2

• Identify the purpose of a text and infer meaning which is not
explicit

Rt/L2.3

• Identify the main points and specific detail

Task 3
Task 4

Rt/L2.4

• Read an argument and identify the points of view

Task 5

Rt/L2.5

• Read critically to evaluate information and compare
information, ideas and opinions from different sources

Task 5

Rt/L2.6

• Use organisational features and systems to locate texts and
information

Rt/L2.7

• Use different reading strategies to find out and obtain
information (e.g. skimming, scanning, detailed reading)
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Task 4

Task 2
Task 3

Dyslexia support
Curriculum
reference

Curriculum definition

Rt/L2.8

• Summarise information from longer documents

Rs/L2.1

• Use implicit and explicit grammatical knowledge alongside own
knowledge and experience of context, to help follow meaning
and judge the purpose of different types of text

Rs/L2.2

• Use punctuation to help interpret the meaning and purpose
of texts

Rw/L2.1

• Read and understand technical vocabulary

Rw/L2.2

• Use reference material to find the meaning of unfamiliar
words

Rw/L2.3

• Recognise and understand vocabulary associated with texts of
different levels of accessibility, formality, complexity and of
different purpose

Level 2
Task number/
materials
Task 4

Task 1
Task 2

Writing
Wt/L2.1

• Plan and draft writing

Wt/L2.2

• Judge how much to write and the level of detail to include

Task 9

Wt/L2.3

• Present information and ideas in a logical or persuasive
sequence, using paragraphs where appropriate

Task 9

Wt/L2.4

• Use format and structure to organise writing for different
purposes

Wt/L2.5

• Use formal and informal language appropriate to purpose
and audience

Wt/L2.6

• Use different styles of writing for different purposes
(e.g. persuasive techniques, supporting evidence, technical
vocabulary)

Wt/L2.7

• Proof-read and revise writing for accuracy and meaning

Ws/L2.1

• Construct complete sentences

Task 9

Ws/L2.2

• Use correct grammar (e.g. subject–verb agreement, correct
and consistent use of tense)

Task 9

Ws/L2.3

• Use pronouns so that their meaning is clear

Ws/L2.4

• Punctuate sentences correctly and use punctuation accurately
(e.g. commas, apostrophes, inverted commas)

Task 8
Task 9

Ww/L2.1

• Spell correctly words used most often in work, studies and
daily life, including familiar technical words

Task 6
Task 8
Task 9

Ww/L2.2

• Produce legible text

Task 7
Task 8
Task 9
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Task 9

Administration instructions

Administration instructions
The dyslexia support tasks are designed to assess those aspects of literacy that cause particular difficulties
for learners who may be dyslexic. The dyslexia support tasks are NOT an assessment designed to diagnose
whether or not a learner is dyslexic. If necessary, an assessment to determine whether or not a learner is
dyslexic can be undertaken by someone who is qualified to do so, for example an educational
psychologist or holder of another recognised professional qualification, such as a Diploma.
It is appropriate to choose to use the dyslexia support tasks if you have information confirming that the
learner is dyslexic – for example, a Statement of Special Educational Need or a professional report – or if you
suspect that the learner may be dyslexic. The learner may have been assessed already using the literacy tasks,
giving rise to a suspicion of dyslexia, or you may have information from other staff that there seems to be
evidence of dyslexia, for example, because spelling or other writing tasks seem to be a major difficulty.
However you arrive at the decision to use the dyslexia support tasks, you must be very careful not to give
the learner the impression that this is in any way a confirmation or otherwise of dyslexia. The purpose of
the assessment tasks is to look at aspects of literacy and derive information for use in the development
of an Individual Learning Plan (ILP).
The dyslexia assessments are available at five levels: Entry 1, Entry 2, Entry 3, Level 1 and Level 2. Skills
can be assessed in:
• reading
• writing.
Each level contains several tasks, containing items (questions) based on a particular aspect of literacy. The
task titles are listed in the Navigation grids and Appendix 1.
Learners will complete a number of tasks, which will result in scores, leading to diagnostic feedback. This
in turn will lead to the development of an ILP.

Assessment process
Step 1
Your first step is to select appropriate tasks at the appropriate level for your learner. You should select
levels and tasks using a combination of the following information:
• results of initial assessment – this will give you an appropriate level at which to start assessing
• information from the learner’s known work and achievements
• information from the learner about learning priorities.

Step 2
Look at the task titles for each level and select as many tasks as required from the paper-based version
of the assessments. Follow the assessment set-up instructions on the ICT version of the assessments.
Note: Tasks can be taken from different levels if this seems appropriate, based on the information you
have about the learner. For example, the learner may be better at reading comprehension but less good
at spelling – indeed this profile is quite likely with someone who may be dyslexic.
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Step 3
Set up and deliver the assessments using the guidelines in the Diagnostic feedback and ILP information.

Step 4
Score the assessment using the guidelines in the Diagnostic feedback and ILP information.
Note: The scoring for most tasks is automated in the ICT version of the assessment. You will need to use
the following checklists to complete scoring:
• Copying task marking checklist
• Dictation task marking checklist
• Free writing marking checklist.

Step 5
Score each task using the Diagnostic feedback and ILP information. Use the learner’s score to establish
whether s/he is operating at ‘Emerging’, ‘Consolidating’ or ‘Established’ level in each task. This process is
automated on the ICT version.
Note: If you have used the paper-based version, you can enter scores into the ICT version to generate
diagnostic feedback and an editable ILP.

Step 6
Look carefully at errors made to see if there is any pattern (for example, problems with a particular
spelling pattern, reading a particular word or the learner always choosing the first option in multiple
choice questions). You may want to take this opportunity to ask the learner about difficulties experienced,
for example, with spelling particular words. This may reveal insecurities in phonological skills.

Step 7
Once you have considered the learner’s scores for each task, you may wish to conduct further assessment
using tasks from a level above or below that assessed. You may also want to conduct further assessment
and analysis using the Phonological skills module, Analysis of spelling or Analysis of handwriting.

Step 8
Based on a combination of:
• the diagnostic feedback
• information derived from the particular errors made
• analysis of these errors
• any further assessment conducted
• the learner’s priorities
• information about learner’s hopes, aspirations
• information about the preferred learning style,
make a decision about which of the learning targets to include in the learner’s ILP. If you use the ICT
version, you have the option to set up an ILP.
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Scoring the assessment
• Once the learner has completed all tasks set, use the Diagnostic feedback and ILP information
documents to score the questions. Score strictly according to the answers given. The
Diagnostic feedback and ILP information shows the correct answers for the paper-based
version. The ICT version scores the tasks automatically.
• Add the correct responses to derive a total score for the task.
• Use the Diagnostic feedback and ILP information to decide whether s/he is operating at
Emerging, Consolidating or Established level in each task.
• The Learner profile information gives guidance about what the learner has achieved in this
assessment.
• The Next steps section gives guidance about what you might want to consider doing next –
for example, further assessment at a higher or lower level, handwriting analysis, referral for
further assessment.
• There is also Learner feedback for each assessment band on the ICT version.
• ILP information is included for each task. You must select the appropriate learning targets for
the learner, based on her/his scores and performance, as well as priorities. The ICT version has
the option to set up an ILP.
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Administration guidelines
Dyslexia support tasks
It is recommended that the dyslexia support assessment is carried out in a one-to-one situation. This
allows for the most accurate assessment, enabling observation of the learner’s performance and
additional questioning. It is expected that the learner, particularly those at higher levels, may want to
complete tasks without the presence of the tutor. This can be encouraged, though you may want to
remain accessible, in case of any unexpected difficulties and also to observe performance.

Assessment materials
You will need the following, depending on the assessment activities you are undertaking:
• copies of the materials for assessing dyslexia support, including copying and dictation
passages, at the chosen level for the learner if appropriate
• paper for free writing
• spare paper for learner notes (e.g. working out spellings)
• pens, pencil, rubber
• ICT version
• a computer with the dyslexia support tasks already selected for the learner
• headphones, if the learner is in a computer suite.

Environment
• Ensure a quiet, uninterrupted environment.
• Take time to explain the purpose of the assessment to the learner (to identify strengths as
well as areas where work is needed).
• Allow an appropriate amount of time to ensure completion of the full assessment, as well as
opportunities for questioning and observation.
• If the time available is limited or the learner needs to work very slowly or in short periods,
then the assessment can be conducted over a period of time. The tutor will need to note any
special conditions required by the learner, as this may affect learning and programme
planning.
• Ensure that you are sitting in a good position to allow for interaction with the learner and
for observation of performance.
• Ensure that learners using the ICT version can see and hear the computer comfortably and
that they have the opportunity to select screen colour and audio level. Screen colour may be
a particular issue for learners who are dyslexic. Ensure also that learners have the opportunity
to run through the pre-assessment material in order that they have a clear understanding of
the instructions for all the function buttons on the screen.

Assessment guidelines
• It is recommended that you read the question text to learners using Entry 1 tasks. All parts of
the ICT version have audio and the learner can replay instructions twice.
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• Do not give further explanation to learners, in particular, further explanation about the
purpose of questions. Understanding of what a question is asking is an important aspect of
what is being assessed.
• Encourage the learner who appears to be struggling over a question to leave it and carry on,
though s/he should revisit it at the end of the task.
• Follow closely the instructions for delivering the copying, dictation and free writing tasks.
• On the ICT version of the assessment, the learner is required to give the answer in a range of
different ways.

Multiple choice
A selection of possible responses is given, exactly as in the paper-based assessment, and the learner
selects the correct response, usually by clicking on it. The learner will then be asked to confirm her/his
response, before the assessment moves on. Multiple choice distractors are carefully chosen to be ‘logical’
(if incorrect) alternative responses.
Note: Multiple choice, though widely used for all levels and types of assessment, is arguably less robust
as an assessment than, for example, free text entry. In an assessment where there are four multiple choice
options for answers, statistically a learner would be able to achieve a 25% overall score without knowing
anything of the topic of the assessment.

Drag and drop
The learner may be required to drag answer options into the correct place/s on screen, using the mouse.
This is an alternative form of multiple choice.

Free text entry
The learner is required to enter letters, words, or longer pieces of text into a designated space on screen.
The cursor defaults into the answer box or space and the learner can begin to type in a response
immediately. Clicking into the answer box will also enable the learner to type text in immediately.
Keyboard strokes are not limited to letters only – the full keyboard can be used. For most tasks, the space
designated for the response is able to accept a limited number of characters, usually one or two
characters more than the correct response. Where there are two spaces for free text entry, the learner
can either tab into the second space or use the mouse to click into the space. Where a longer piece of
text is required (for example in the copying task) the learner has an appropriate space in which to write.
Note: Free text entry is the more robust assessment of numeracy skills, as the learner has to create a
response, using the information available, and there is less likelihood of achieving a correct response by
accident.
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Specific administration instructions
Entry 1

Dyslexia support

Task 1
Ask the learner to fill in the missing letters of the alphabet. Even if the learner selects the wrong letters
to fill the gaps, note whether they sub-vocalised the alphabet to try to decide what is missing, which
means that they have knowledge about how the alphabet works. If there is no response at all, try to find
out whether the learner can say any part of the alphabet, e.g. the first few letters in sequence, and note
the responses.
Task 2
Remind the learner that a letter can be written either as an upper case letter – which we usually call a
capital letter – or it can be written as a lower case letter. Point out to the learner that the letters used in
the first example have been ticked because they are different ways of writing the same letter. Make sure
the learner understands the marking system required in this task by looking at the other two examples.
Task 3
Make sure the learner knows that s/he is looking for the letter b only at the beginning of words in the
text and that as each word is found, the letter ‘b’ is circled. Observe the way the learner goes about the
task, e.g. spots them all quickly and accurately, tracks through the text systematically (using finger/pen);
completes the task very slowly/hesitantly, stops momentarily on words that start with ‘d’ instead of ‘b’
or even selects words starting in ‘d’; seems to have no system for spotting them.
Task 4
Instructions for learner writing in the numbers
Please look at the six pictures. I will read out a number and what one of the pictures is of. You should
write that number in the box underneath the correct picture. We will do the first one as an example.
Write the number ‘1’ in the box underneath the picture of a birthday card.
Check that the learner understands the task, and that they have written a number ‘1’ in the box
under the picture of a card with a cake. Say each prompt below twice.
Write the number ‘2’ in the box underneath the picture of a shopping list
Write the number ‘3’ in the box underneath the picture of an advertisement
Write the number ‘4’ in the box underneath the picture of an appointment card
Write the number ‘5’ in the box underneath the picture of a warning sign
Write the number ‘6’ in the box underneath the picture of a get well card

Task 5
Explain to the learner that s/he needs to read the text and then answer the questions. Because you are
assessing the learner’s skill at reading with understanding, you must explain that you will not be able to
help with this task.
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Task 6
Explain to the learner that you are going to ask her/him to spell some words. Ask the learner to listen
carefully while you read each word, say a sentence containing the word, and then repeat it once more
as a word. Tell the learner to write each word in the space provided. You will do this for every word. You
may repeat any words not heard properly.

Item 1

top. I put the top back on the jar. top

Item 2

big. Yasmine had a big pay rise. big

Item 3

men. The men went to work early on Monday. men

Item 4

shop. Ahmed owned his own shop. shop

Item 5

much. There was too much food on the plate. much

Item 6

pack. Alice had to pack her bag for her holiday. pack

Item 7

ring. Ben bought Ruth a ring. ring

Item 8

mess. The man made a mess of his work. mess

Item 9

she. She went to the football match. she

Item 10

two. There are two weeks in a fortnight. two

Task 7
Ask the learner to copy the piece of text exactly, using the lines provided.
Observe the writing ‘behaviour’ by using the Copying task marking checklist.
It is useful to time the learner, but be as unobtrusive as possible. It would add an unnecessary burden and
may alter performance if the learner felt that s/he had to complete the task in a certain time. Two minutes
for a task like this should be more than enough.

Task 8
Tell the learner that you are going to read a short piece of text that you want her/him to write down.
Explain that you are going to read the whole text through first so that the learner will get a good
understanding of what it is about and then you will read it again, a bit at a time, giving the learner time
to write it down. The learner can ask for things to be repeated at any time.
If the learner seems to be managing quite well, then dictate one sentence at a time. However, if you are
often asked to repeat things or you can see the learner struggling to spell, then it may be helpful to say
a sentence and then split it up into manageable chunks.
Use the Dictation task marking checklist to record your observations for this task.
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Jan at work
On Monday Jan was ill and had to stay in bed. Her boss was fed up. Jan had a big job to do on that
day. The next day she felt well and went back to work. She had to rush to get it all done. Jan was
not happy.

Task 9
Tell the learner that this is her/his chance to write something for her/himself. Explain that even if s/he has
always found writing to be very tricky, a piece of her/his own writing is one of the best ways to find out
about what s/he already knows and what s/he may need help with.
Present the learner with the picture scenarios and explain that if s/he chooses to write about the accident
with the car, s/he can do it like a report for the local newspaper, or s/he can explain how the accident
happened using the accident report form. If s/he chooses the picture about the dog then s/he can write
whatever s/he wishes – it could be a story or something that has happened to her/him.
Draw the learner’s attention to the supporting words that may help her/him to get started or to spell a
few key words correctly.
You do not want the learner to feel s/he has to spend a long time doing this. Tell the learner that s/he
can have around ten minutes to write as much as s/he can. If a learner stops before the time has elapsed,
make a note of how long it has taken.
Use the Free writing marking checklist for the analysis and to record your observations of the learner’s
writing ‘behaviour’. You may also find it helpful to use the Analysis of spelling and Analysis of handwriting
checklists, too.
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Entry 2

Dyslexia support

Task 1
Explain to the learner that s/he needs to read each word and then to say how many ‘beats’ or parts are
in each word. The learner can read the words aloud. Explain that s/he might have heard these beats or
parts called ‘syllables’. Work through each example with the learner to make sure s/he understands what
the task is about. Tap out the example words on the table to illustrate the point – one tap for man; two
taps as the word danc / ing is said slowly; three taps as the word e / le / phant is said slowly.

Task 2
Make sure the learner knows that s/he is looking for the letter d only at the beginning and end of words
in the text and that as they are found they need to be circled. Observe the way the learner goes about
the task, e.g. spots them all quickly and accurately, tracks through the text systematically (using
finger/pen); completes the task very slowly/hesitantly, stops momentarily on words that start or end with
‘b’ instead of ‘d’; seems to have no system for spotting them.

Task 3
Tell the learner that some sentences do not always make sense if incorrect words are used. Encourage
the learner to read the practice sentences aloud so that s/he can hear the difference between the correct
and the incorrect sentence.
Tell the learner to start on the task when s/he is ready, remembering to tick only the sentences that are
correct.

Task 4
Tell the learner that s/he needs to read the text and then answer the questions. Because you are assessing
her/his skill at reading with understanding, you must explain that you will not be able to help.

Task 5
Explain to the learner that there are many different types of text but the type of text depends on where
it is and what it is trying to tell us. Work on the example together.
If the learner is unable, or has great difficulty reading the text type description, e.g. recipe book, you can
help by reading these aloud. The task wants to establish whether or not the learner can recognise the
purpose of different texts. If the learner then completes the task correctly with this support, you know
that he understands how text works, but his reading skills are inhibiting his progress in literacy.
Note that this task has two versions.
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Version 1
This version requires the learner to draw a line to match the appropriate text type with the correct text.
The first one has been done as an example. Work through this example with the learner. If you are
satisfied that the learner understands the task, s/he should complete the rest of the task independently.

Version 2
This version can be undertaken practically by making a card resource using the sheet supplied glued to
card or printed to card and laminated. The cards should be cut as shown.

Put all the cards on a flat surface keeping the text types and texts in separate groups. Say to the
learner:
I would like you to show me where you think these pieces of text come from. We’ll do the first one
together.
Pick out the text headed Straight Gangster.
Where do you think you would find this?
Let the learner pick out a text type. If the learner does not pick out the TV guide, show her/him the
correct name. Then make sure these two are removed from the cards available and let the learner
match the rest of the cards. You can record the responses on the relevant pro forma.

Task 6
Explain to the learner that you are going to ask her/him to spell some words. Ask the learner to listen
carefully while you read each word, say a sentence containing the word, and then repeat it once more
as a word. The learner should then write each word in the space provided. You will do this for every word.
You may repeat any words not heard properly.

Item 1

had. I had a good time. had

Item 2

shut. Please shut the door. shut

Item 3

mess. The man made a mess at work. mess

Item 4

best. This is the best day of the year. best

Item 5

bring. Bring your coat with you. bring

Item 6

much. I had too much to eat. much
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Item 7

heat. Turn the heat up in the oven. heat

Item 8

moon. It was a full moon last night. moon

Item 9

my. I lost my shoe. my

Item 10

saw. He saw the screen clearly. saw

Task 7
Ask the learner to copy the piece of text exactly, using the lines provided.
Observe the writing ‘behaviour’ by using the Copying task marking checklist.
It is useful to time the learner, but be as unobtrusive as possible. It would add an unnecessary burden and
may alter performance if the learner felt that the task had to be completed in a certain time. Two minutes
for a task like this should be more than enough.

Task 8
Tell the learner that you are going to read a short piece of text that you want her/him to write down.
Explain that you are going to read the whole text through first so that the learner will get a good
understanding of what it is about and then you will read it again, a bit at a time, giving her/him time to
write it down. The learner can ask for things to be repeated at any time.
If the learner seems to be managing quite well, then dictate one sentence at a time. However, if you are
often asked to repeat things or you can see the learner struggling to spell, then it may be helpful to say
a sentence and then split it up into manageable chunks.
Use the Dictation task marking checklist to record your observations for this task.

Football fan
It was spring. Ben sat in his hut in the garden. He had seeds to plant and a lot to dig. It was hard
work and he felt cross. There was sport on TV. His team was playing in the cup and he was not there
to see them win.

Task 9
Tell the learner that this is her/his chance to write something for her/himself. Explain that even if s/he has
always found writing to be very tricky, a piece of her/his own writing is one of the best ways to find out
about what s/he already knows and what s/he needs to have help with.
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Entry 3

Dyslexia support

Task 1
Explain to the learner that s/he needs to read each word and say how many ‘beats’ or parts there are in
the word. Explain that s/he might have heard these beats or parts called ‘syllables’. Work through each
example with the learner to make sure s/he understands what the task is about. Tap out the example
words on the table to illustrate the point – one tap for man; two taps as the word danc / ing is said slowly;
three taps as the word e / le / phant is said slowly.

Task 2
Make sure the learner knows that s/he is looking for the letters w and n wherever they appear in the
text and that as they are found they need to be circled. Observe the way the learner goes about the task,
e.g. spots them all quickly and accurately, tracks through the text systematically (using finger/pen);
completes the task very slowly/hesitantly, stops momentarily on words that contain an ‘m’ or ‘u’ as they
struggle perhaps with the tendency to invert the letters they are looking for; seems to have no system for
spotting them.

Task 3
Tell the learner that s/he needs to read the text and then answer the questions.

Task 4
Explain to the learner that there are many different types of text but the type of text will depend on where
it is and what its purpose is. Work on the example together. If you are satisfied that the learner
understands the requirements of the task, allow her/him to complete it.

Task 5
Explain to the learner that you are going to ask her/him to spell some words. Ask the learner to listen
carefully while you read each word, say a sentence containing the word, and then repeat it once more
as a word. The learner should then write each word in the space provided. You will do this for every word.
You may repeat any words not heard properly.

Item 1

leave. I leave work in time to catch the bus. leave

Item 2

fairly. You must be treated fairly. fairly

Item 3

sure. Are you sure that’s the one you want? sure

Item 4

thought. I thought you might like to watch TV. thought

Item 5

playground. The child fell in the playground. playground
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Item 6

knew. She knew it was me the moment she saw me. knew

Item 7

watch. I am going to watch this film. watch

Item 8

whole. The whole family went on holiday. whole

Item 9

hopeful. They were all hopeful that they would win. hopeful

Item 10

asked. I asked if I could have some tickets. asked

Item 11

light. Switch on the light please. light

Item 12

handle. I have broken the handle on the jug. handle

Task 6
Ask the learner to copy the piece of text exactly, using the lines provided.
Observe the writing ‘behaviour’ by using the Copying task marking checklist.
It is useful to time the learner, but be as unobtrusive as possible. It would add an unnecessary burden and
may alter performance if the learner felt that the task had to be completed in a certain time. Two minutes
for a task like this should be more than enough.

Task 7
Tell the learner that you are going to read a short piece of text that you want her/him to write down.
Explain that you are going to read the whole text through first so that the learner will get a good
understanding of what it is about and then you will read it again, a bit at a time, giving her/him time to
write it down. The learner can ask for things to be repeated at any time.
If the learner seems to be managing quite well, then dictate one sentence at a time. However, if you are
often asked to repeat things or you can see the learner struggling to spell, then it may be helpful to say
a sentence and then split it up into manageable chunks.
Use the Dictation task marking checklist to record your observations for this task.

Moving house
Jane was very tired. She had taken the children to school, cleaned the house and was ready for the
new owners. She was waiting for the van to collect the last things from the kitchen. She was certainly
glad they had taken most of her furniture to the new bungalow the previous day. Now all she had
left was the shopping. She needed some new curtains. Jane still could not believe that it had
happened so fast.
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Task 8
Tell the learner that this is her/his chance to write something for her/himself. Explain that even if s/he has
always found writing to be very tricky, a piece of her/his own writing is one of the best ways to find out
about what s/he already knows and what s/he needs to have help with.
Present the learner with the picture scenario and explain that if s/he chooses to write about the accident
with the car, s/he can do it like a report for the local newspaper, or s/he can explain how the accident
happened using the accident report form.
Although there is no time limit on the assessment, you do not want the learner to feel that s/he has to
write a large amount of text. Tell the learner that s/he can have ten minutes to write as much as s/he can.
If a learner stops before the time has elapsed, make a note of how long s/he has taken.
Use the Free writing marking checklist for the analysis and to record your observations of the learner’s
writing ‘behaviour’. You may also find it helpful to use the Analysis of spelling and Analysis of handwriting
checklists, too.
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Level 1

Dyslexia support

Task 1
Explain to the learner that s/he needs to read each word and say how many ‘beats’ or parts there are in
the word. Explain that s/he might have heard these beats or parts called ‘syllables’. Work through each
example with the learner to make sure s/he understands what the task is about. Tap out the example
words on the table to illustrate the point – one tap for man; two taps as the word danc / ing is said slowly;
three taps as the word e / le / phant is said slowly.

Task 2
Explain to the learner that in writing we often use more than one way to represent the same sound. To
‘hear’ the sounds in a word it is a good idea to say the word aloud. This works for spelling as well as for
reading. In this reading task the learner is asked to identify the long e sound whatever its position in a
word and whatever the spelling pattern.
Work on the practice words together and stress the sound of the long e. Make sure the learner
understands what the task is about before letting her/him start. If s/he loses track of what s/he is doing
then this may indicate possible difficulties with phonological awareness and/or the visual/motor skills of
tracking.

Task 3
Tell the learner to read the texts carefully and then answer the questions.

Task 4
Explain to the learner that you are going to ask her/him to spell some words. Ask the learner to listen
carefully while you read each word, say a sentence containing the word, and then repeat it once more
as a word. The learner should then write each word in the space provided. You will do this for every word.
You may repeat any words not heard properly.

Item 1

kettle. The kettle boiled quickly. kettle

Item 2

really. You really must stop now. really

Item 3

thought. I thought you might like to watch some TV. thought

Item 4

knew. She knew it was me the moment she saw me. knew

Item 5

should. I should be careful what you say. should

Item 6

matches. I need some matches to light the fire. matches
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Item 7

whole. The whole family went on holiday. whole

Item 8

careful. You have to be careful with hot water. careful

Item 9

swimmer. The swimmer in lane one came first. swimmer

Item 10

flight. I caught the last flight to America. flight

Item 11

tries. He really tries hard to do it. tries

Item 12

hoping. Are you hoping to get a new car? hoping

Item 13

strained. He strained the water from the pasta. strained

Item 14

satisfaction. I had the satisfaction of knowing I was right. satisfaction

Item 15

happiness. Smiling can bring happiness to everyone. happiness

Task 5
Ask the learner to copy the piece of text exactly, using the lines provided.
Observe the writing ‘behaviour’ by using the Copying task marking checklist.
It is useful to time the learner, but be as unobtrusive as possible. It would add an unnecessary burden and
may alter performance if the learner felt that the task had to be completed in a certain time. Two minutes
for a task like this should be more than enough.

Task 6
Tell the learner that you are going to read a short piece of text that you want her/him to write down.
Explain that you are going to read the whole text through first so that the learner will get a good
understanding of what it is about and then you will read it again, a bit at a time, giving him time to write
it down. The learner can ask for things to be repeated at any time.
If the learner seems to be managing quite well, then dictate one sentence at a time. However, if you are
often asked to repeat things or you can see the learner struggling to spell, then it may be helpful to say
a sentence and then split it up into manageable chunks.
Use the Dictation task marking checklist to record your observations for this task.
Cooking – a national pastime or not?
The number of cookery programmes on television is growing all the time. It is obvious that, even if
we don’t actually spend much time in the kitchen ourselves, we all like watching famous cooks show
us how it is done. The books they write are bestsellers, too. So many of us spend hours reading
recipes or just enjoying the illustrations. Cooking and entertaining have become much more popular
with young people since fashionable cooks have become TV stars. However, although people have
incredible kitchens, they don’t spend much time in them. Usually, they rely on the microwave and the
toaster!
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Task 7
Tell the learner that this is her/his chance to write something for her/himself. Explain that even if s/he has
always found writing to be very tricky, a piece of her/his own writing is one of the best ways to find out
about what s/he already knows and what s/he needs to have help with.
Present the learner with the picture scenario and explain that if s/he chooses to write about the accident
with the car, s/he can do it like a report for the local newspaper, or s/he can explain how the accident
happened using the accident report form.
Although there is no time limit on the assessment, you do not want the learner to feel that s/he has to
write a large amount of text. Tell the learner that s/he can have ten minutes to write as much as s/he can.
If a learner stops before the time has elapsed, make a note of how long s/he has taken.
Use the Free writing marking checklist for the analysis and to record your observations of the learner’s
writing ‘behaviour’. You may also find it helpful to use the Analysis of spelling and Analysis of handwriting
checklists, too.

29

Level 2

Dyslexia support

Task 1
Explain to the learner that s/he needs to read each word and say how many ‘beats’ or parts there are in
the word. Explain that s/he might have heard these beats or parts called ‘syllables’. Work through each
example with the learner to make sure s/he understands what the task is about. Tap out the example
words on the table to illustrate the point – one tap for man; two taps as the word danc / ing is said slowly;
three taps as the word e / le / phant is said slowly.

Task 2
Explain to the learner that in writing we often use more than one way to represent the same sound. To
‘hear’ the sounds in a word it is a good idea to say the word aloud. This works for spelling as well as for
reading. In this reading task the learner is asked to identify the long a sound whatever its position in a
word and whatever the spelling pattern.
Work on the practice words together and stress the sound of the long a. Make sure the learner
understands what the task is about before letting her/him to start. If s/he loses track of what s/he is doing
then this may indicate possible difficulties with phonological awareness and/or the visual/motor skills of
tracking.

Task 3
Tell the learner to read the texts carefully and then answer the questions.
(Make sure the learner has the booklet and realises that the answers can be found from different
texts.)

Task 4
Tell the learner that s/he needs to read the texts carefully and then answer the questions.
(Make sure the learner has the booklet and realises that the answers can be found from different
texts.)

Task 5
Tell the learner to read the texts carefully and then answer the questions.
(Make sure the learner has the booklet and realises that the answers can be found from different
texts.)

Task 6
Explain to the learner that you are going to ask her/him to spell some words. Ask the learner to listen
carefully while you read each word, say a sentence containing the word, and then repeat it once more
as a word. The learner should then write each word in the space provided. You will do this for every word.
You may repeat any words not heard properly.
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Item 1

planning. We were planning our holiday to India. planning

Item 2

grateful. He was so grateful for the help. grateful

Item 3

received. He received my text message. received

Item 4

sincerely. He signed the letter ‘yours sincerely’. sincerely

Item 5

automatic. I have an automatic car. automatic

Item 6

different. I would like to do something different today. different

Item 7

immediately. Give it to me immediately. immediately

Item 8

grief. She was filled with grief at the news of the disaster. grief

Item 9

biography. He wrote a biography of a famous explorer. biography

Item 10

circumstances. In the circumstances we will overlook the error. circumstances

Item 11

thorough. She was a thorough worker. thorough

Item 12

practical. He liked to do practical work. practical

Item 13

vision. He had his vision checked. vision

Item 14

argument. They had an argument about which film to see. argument

Item 15

enough. I haven’t had enough to eat. enough

Item 16

disappointed. He was disappointed when the gift didn’t arrive. disappointed

Item 17

government. What political party is in government now? government

Item 18

magazines. I like reading popular magazines. magazines

Task 7
Ask the learner to copy the piece of text exactly, using the lines provided.
Observe the writing ‘behaviour’ by using the Copying task marking checklist.
It is useful to time the learner, but be as unobtrusive as possible. It would add an unnecessary burden and
may alter performance if the learner felt that the task had to be completed in a certain time. Two minutes
for a task like this should be more than enough.
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Task 8
Tell the learner that you are going to read a short piece of text that you want her/him to write down.
Explain that you are going to read the whole text through first so that the learner will get a good
understanding of what it is about and then you will read it again, a bit at a time, giving him time to write
it down. The learner can ask for things to be repeated at any time.
If the learner seems to be managing quite well, then dictate one sentence at a time. However, if you are
often asked to repeat things or you can see the learner struggling to spell, then it may be helpful to say
a sentence and then split it up into manageable chunks.
Use the Dictation task marking checklist to record your observations for this task.

Read between the lines!
Organising a holiday can be a nightmare. Every tour company believes its brochure is the best and
most reliable. You need to be a magician to sort out the genuine bargain from the doubtful one!
When a brochure says ‘Well-ventilated room with balcony installed this year’, will you arrive to find
a room on the twelfth floor, with scaffolding outside and no windowpanes? And, if you like your
creature comforts, beware the advertisement describing a holiday as a different experience for the
world traveller. You could find yourself miles from civilisation with no hot water and an ancient
camp bed.

Task 9
Tell the learner that this is her/his chance to write something for her/himself. Explain that even if s/he has
always found writing to be very tricky, a piece of her/his own writing is one of the best ways to find out
about what s/he already knows and what s/he needs to have help with.
Present the learner with the picture scenarios and explain that if s/he chooses to write about the accident
with the car, s/he can do it like a report for the local newspaper, or s/he can explain how the accident
happened using the accident report form.
Although there is no time limit on the assessment, you do not want the learner to feel that s/he has to
write a large amount of text. Tell the learner that s/he can have ten minutes to write as much as s/he can.
If a learner stops before the time has elapsed, make a note of how long it has taken.
Use the Free writing marking checklist for the analysis and to record your observations of the learner’s
writing ‘behaviour’. You may also find it helpful to use the Analysis of spelling and Analysis of handwriting
checklists, too.
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Diagnostic feedback
and ILP information

Dyslexia support
Task no: 1

Subject: Dyslexia

Entry 1

Standard: Reading: vocabulary, word recognition and phonics

Task description
Identify and write letters missing in the alphabet sequence a – n
Level

Curriculum elements

Curriculum reference(s)

Entry 1

Recognise the letters of the alphabet in both upper and
lower case; know that letters of the alphabet occur in a
particular sequence

Rw/E1.3
Ww/E1.2

DIAGNOSTIC SCHEME
Item no. Objective/item description
1

Answer

Identify and write letters missing in the alphabet sequence a – n

d h m

INTERPRETATION
The learner is required to know that letters of the alphabet occur in a particular sequence and to
recognise and write the missing letters. The Learner profile information can be used to help the learner
develop an individual learning plan. It also suggests follow-up action to investigate the learner’s
recognition of the alphabet in more detail, if necessary.
Number
correct

Learner profile information

Next steps

eM

0

The learner appears to have
significant problems knowing the
letters and/or the sequence of
the alphabet.

Check letter recognition skills when not presented
in a sequence in order to determine what skills
are in place. Compare reading skills and consider
referring for an assessment of visual and/or
phonological skills.

C

1–2

E

3

The learner has some difficulties
Check the errors to identify the particular
in identifying the correct sequence difficulty and check the knowledge of all the
of letters of the alphabet.
other letters in the alphabet. Check the reading
and spelling skills, and consider referral for
further specific assessment.
Skills in this task appear to be
sound.

If an error has been made in this task, check that
the learner knows all the other letters of the
alphabet and their sequence.
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Dyslexia support

ILP information
Long-term goal
To recognise and write the letters of the alphabet and alphabetical order
Short-term goals (dependent upon the learner)
Target 1:
Rw/E1.3 – To recognise, sound and name the letters of the alphabet
Target 2:
Rw/E1.3 – To recognise the letters of the alphabet in upper and lower case
Target 3:
Rw/E1.3 – To know the sequence of letters in the alphabet
Target 4:
Rw/E1.3 – To understand and use the terms vowel and consonant
Target 5:
Ww/E1.2 – To write letters of the alphabet in upper and lower case clearly and correctly
Target 6:
Ww/E1.2 – To write own name and address using the appropriate upper and lower case letters
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Dyslexia support
Task no: 2

Subject: Dyslexia

Entry 1

Standard: Reading: vocabulary, word recognition and phonics

Task description
Select whether letters are the same or different
Level

Curriculum elements

Curriculum reference(s)

Entry 1

Recognise the letters of the alphabet in both upper and
lower case

Rw/E1.3

DIAGNOSTIC SCHEME
Item no. Objective/item description

Answer

1

Recognise the upper and lower case version of the same letter

rR (the same)

2

Recognise that these two letters are not different forms of the
same letter

Ft (not the same)

3

Recognise the upper and lower case version of the same letter

tT (same)

4

Recognise that these two letters are not different forms of the
same letter (they are often confused by reversal of the two
letters)

Bd (not the same)

5

Recognise that these two letters are not different forms of the
same letter (they are often confused by inversion of the two
letters)

Wm (not the same)

6

Recognise the upper and lower case version of the same letter

Aa (same)

7

Recognise the upper and lower case version of the same letter

Gg (same)

8

Recognise the upper and lower case version of the same letter
(this letter is commonly confused and reversed)

dD (same)

9

Recognise that these two letters are not different forms of the
same letter

mN (not the same)

INTERPRETATION
The learner is required to identify the pairs of letters that are the same letter in both upper and lower
case. The Learner profile information can be used to help the learner develop an individual learning
plan. It also suggests follow-up action to investigate the learner’s recognition of the alphabet in more
detail, if necessary.
Number
correct
eM

0–3

Learner profile information

Next steps

The learner is extremely insecure
in recognising the upper and
lower case version of the same
letter.

Look for inappropriate use of capitals within the
learner’s writing produced within the assessment.
Particularly look for ‘b’/’d’ and other letter
reversals.
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Dyslexia support

Number
correct

Learner profile information

Next steps

C

4–7

The learner is uncertain about
some upper and lower case
letters.

Look for inappropriate use of capitals within the
learner’s writing produced within the assessment.
Particularly look for ‘b’/’d’ and other letter
reversals.

E

8–9

The learner is reasonably secure
with upper and lower case letters.

Look at the particular error made and note if this
difficulty occurs in any of the learner’s writing,
e.g. ‘b’/’d’ reversal

ILP information
Long-term goal
To recognise the letters of the alphabet in both upper and lower case and to use them appropriately
Short-term goals (dependent upon the learner)
Target 1:
Rw/E1.3 – To understand that letters can be represented in different ways
Target 2:
Rw/E1.3 – To recognise, sound and name the letters of the alphabet
Target 3:
Rw/E1.3 – To understand and use the terms vowel and consonant
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Dyslexia support
Task no: 3

Subject: Dyslexia

Entry 1

Standard: Reading: vocabulary, word recognition and phonics

Task description
Select words beginning with the letter ‘b’
Level

Curriculum elements

Curriculum reference(s)

Entry 1

Recognise the letters of the alphabet in both upper and
lower case

Rw/E1.3

DIAGNOSTIC SCHEME
Item no. Objective/item description
1

Answer

Recognising quickly and securely the letter ‘b’ in the initial
letter position

buy, balls, box, back, bed

INTERPRETATION
This is a visual tracking skill (tracking smoothly and holding one’s place in text) that sometimes causes
the person with dyslexia some difficulty, particularly when asked to track and recognise the letter ‘b’
quickly. The learner with difficulty may also take a long time to do this task. Observe any strategies
employed by the learner, e.g. using a finger/pen to help with tracking. The dyslexic learner may also
have a ‘b’/’d’ reversal problem that persists into adulthood.
Number
correct

Learner profile information

Next steps

eM

0 –1

The learner appears to have
significant problems with tracking
skills and/or identifying the
letter ‘b’.

Check the learner’s knowledge of letters of the
alphabet and look for further evidence of
problems with ‘b’/’d’ reversals and reversals in
other letters. Consider referring for an
assessment of visual skills.

C

2–3

The learner appears to have some
difficulties with tracking the letter
‘b’ in text and may have some
problems with ‘b’/’d’ and other
reversals.

Check the pattern of errors to identify any
particular areas of difficulty, e.g. consistently
choosing words beginning with ‘d’ or visual
tracking difficulties such as omitting words. If
there are similar problems elsewhere in the
assessment, you may want to consider referral for
further specific assessment.

E

4 –5

Skills in this appear to be
sound.

If an error has been made in this unit, check the
learner’s mistake, e.g. speed, accuracy or
difficulty with the ‘b’ in a particular word.
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Dyslexia support

ILP information
Long-term goal
To recognise letters of the alphabet
Short-term goals (dependent upon the learner)
Target 1:
Rw/E1.3 – To understand that letters can be represented in different ways
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Dyslexia support
Task no: 4

Subject: Dyslexia

Entry 1

Standard: Reading: reading comprehension

Task description
Identify the purpose of a range of texts
Level

Curriculum elements

Curriculum reference(s)

Entry 1

Recognise the different purposes of texts at this level

Rt/E1.2

DIAGNOSTIC SCHEME
Item no. Objective/item description

Answer

2

Use format to help identify purpose of texts

shopping list

3

Use format to help identify purpose of texts

advertisement

4

Use format to help identify purpose of texts

appointment card

5

Use format to help identify purpose of texts

warning sign

6

Use format to help identify purpose of texts

get well card

INTERPRETATION
The Diagnostic scheme shows the text types that the learner is asked to identify in this task. These are
samples of the text types included at Entry 1, and can give a general indication of the learner’s skill.
The Learner profile information can be used to help the learner develop an individual learning plan. It
also suggests follow-up action to investigate the learner’s recognition of text types in more detail, if
necessary.
Note: This task does not include every type of text which learners should know at Entry 1. However, it
will give a general indication of strengths and weaknesses. Refer to the Adult Literacy Core Curriculum
for a full list of Entry 1 text types.
Number
correct
eM

0–2

Learner profile information

Next steps

The learner has significant
difficulties recognising the type
and purpose of a range of texts.

The learner’s exposure to a range of formats for
text may be very limited and possibly connected
to weak reading skills. It might be useful to check
knowledge of commonly used signs and labels,
e.g. toilets, no smoking; using authentic materials
without text, to check if there is any difference
between signs requiring some reading and those
that are entirely pictorial.
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Entry 1

Dyslexia support

Number
correct

Learner profile information

Next steps

C

3–4

The learner has some difficulty
recognising the type and purpose
of a range of texts.

Note which of the formats the learner could not
identify. Note also whether the difficulty seemed
connected to reading, e.g. ‘mind the steps’ sign;
and check the extent of these difficulties in other
reading tasks.

E

5

The learner is secure in
recognising the type and purpose
of a range of texts.

The learner understands the differences in text
types and purpose at this level so it may be
useful to assess at Entry 2 (Task 5).

ILP information
Long-term goal
To recognise the different purposes of simple text
Short-term goals (dependent upon the learner)
Target 1:
Rt/E1.2 – To recognise a range of different, everyday text types and their purpose
Target 2:
Rt/E1.2 – To recognise and understand the meaning of common signs and symbols
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Dyslexia support
Task no: 5

Subject: Dyslexia

Entry 1

Standard: Reading: reading comprehension
Task description
Reading a short text

Level

Curriculum elements

Curriculum reference(s)

Entry 1

Follow a short narrative; read and understand simple
sentences in text

Rt/E1.1
Rs/E1.1

DIAGNOSTIC SCHEME
Item no. Objective/item description

Answer

1

Read and understand a short narrative

shoe shop

2

Read and understand a short narrative

socks

3

Read and understand a short narrative

nine o’clock

4

Read and understand a short narrative

bus

5

Read and understand a short narrative

watch TV

6

Read and understand a short narrative

plays football

INTERPRETATION
These questions assess the learner’s ability to read and understand a short text. The learner profile
information can be used to help the learner develop an individual learning plan. It also suggests
follow-up action to investigate the learner’s understanding of text.
Number
correct
eM

0–2

Learner profile information

Next steps

The learner appears not to
understand text at this level.

Compare the results with other tasks in the
assessment, particularly the learner’s knowledge
of letters, single word reading and reading of
sentences. If phoneme – grapheme
correspondence is poor and/or recognition of
high-frequency, sight words is limited, then the
demands put upon the learner to decode are so
great that meaning is compromised.
A further assessment of phonological skills using
the Phonological skills module,
phoneme– grapheme correspondence and/or
single word reading may give more insight into
the learner’s difficulties.
You may wish to consider a specialist assessment
or assessment at Pre-entry level.
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Entry 1
Number
correct

Dyslexia support
Learner profile information

Next steps

C

3–5

The learner has some difficulty
understanding text at this level.

Note the errors and the vocabulary in the text
connected to those questions. It may be a
difficulty reading particular words. If there are any
difficulties with decoding text then comprehension
can be compromised. A miscue analysis or further
assessment of single word and sentence reading
might be helpful.

E

6

The learner is secure in her/his
reading and understanding of
text at this level.

The learner has read and understood this piece
of text. You may wish to check these skills at
Entry 2 with the reading task (Task 4), as the
learner may have a higher level of skill

ILP information
Long-term goal
Read and understand a short narrative
Short-term goals (dependent upon the learner)
Target 1:
Rt/E1.1 – To read and follow a short, simple story
Target 2:
Rs/E1.1 – To read simple sentences and check for sense
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Dyslexia support
Task no: 6

Subject: Dyslexia

Entry 1

Standard: Writing: spelling and handwriting
Task description
Single word spelling

Level

Curriculum elements

Curriculum reference(s)

Entry 1

Spell correctly familiar words and use knowledge of basic
sound–symbol association to work out the correct spellings of
other words

Ww/E1.1
Ww/E1.3

DIAGNOSTIC SCHEME
Item no. Objective/item description
1

Answer

Spell a cvc (consonant–vowel–consonant) word with vowel
phoneme ‘o’

top

2

Spell a cvc word with vowel phoneme ‘i’

big

3

Spell a cvc word with vowel phoneme ‘e’

men

4

Spell using the phoneme ‘sh’ as the initial sound in a ccvc word

shop

5

Spell using the phoneme ‘ch’ as the final sound in a cvcc word

much

6

Spell using the phoneme ‘ck’ in the final position in a cvcc word

pack

7

Spell using ‘-ing’ letter pattern

ring

8

Spell using the phoneme ‘ss’ in the final position in a cvcc word mess

9

Spell a high-frequency ccv word, with the phoneme ‘e’
sounding as a long ‘e’ in the final position

she

Spell an irregular, high-frequency word

two

10

INTERPRETATION
The learner is to write down 10 words that are dictated to her/him singly and within the context of a
sentence. There is a mixture of regular (cvc, ccvc, cvcc) and irregular, sight words, some with high
imageability, all at the curriculum level. Learners will need to use phonic or sight memory skills to spell
these words.

eM

Number
correct

Learner profile information

Next steps

0–3

The learner appears to have
significant problems with the
phonological skills required to
spell words accurately at the level.

Check the learner’s knowledge of letters,
alphabet, sight words and high-frequency words
in both reading and spelling. Consider referring
for an assessment of phonological skills.
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Entry 1

Dyslexia support

Number
correct

Learner profile information

Next steps

E

4–7

The learner is insecure with some
spelling at this level.

Check the pattern of errors to identify any
particular areas of difficulty, e.g. reversals,
sequencing errors. You may also want to check
the learner’s alphabetic skills and/or knowledge
of words with similar spelling patterns. If there
are similar problems elsewhere in the assessment,
you may want to consider referral for further
specific assessment.

E

8–10

Skills in this task appear to be
sound.

Check these skills at Entry 2 (Task 6), as the
learner may have a higher level of skill. If errors
have been made in this task, check that the
learner understands the particular
spelling/spelling pattern tested in the question.

ILP information
Long-term goal
To spell correctly some personal and familiar words and use basic sound–symbol association to help
spelling
Short-term goals (dependent upon the learner)
Target 1:
Ww/E1.1 – To spell and write some personal words and some high-frequency words from the Dolch
list
Target 2:
Ww/E1.3 – To understand that sounds are associated with letters and that some sounds (phonemes)
are represented by more than one letter
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Dyslexia support
Task no: 7

Subject: Dyslexia

Entry 1

Standard: Writing: spelling and handwriting; grammar and
punctuation
Task description
Copying text

Level

Curriculum elements

Curriculum reference(s)

Entry 1

Write the letters of the alphabet using upper and lower
case and understand how letters are formed;
punctuate a simple sentence with a capital letter and a
full stop

Ws/E1.2
Ww/E1.1
Ww/E1.2

DIAGNOSTIC SCHEME
Item no. Objective/item description
1

Answer

Copying text

Refer to Copying task
marking checklist

INTERPRETATION
The learner is required to copy from a near distance. Accuracy and time taken are evaluated in this
task. Legibility and handwriting style are also evaluated when this task is done on paper. Performance
in this task is assessed using the Copying task marking checklist.

eM

Number
correct

Learner profile information

Next steps

0–44

There appear to be some
significant problems with copying
text from a near distance.

Look carefully at the errors made, to see if there
is any pattern, e.g. reversals, sequencing errors,
words/letters omitted, etc. Learners making many
errors may have significant problems with working
memory (ability to hold word(s) in the head to
reproduce them accurately). It is also worth
considering referral for a check of visual skills.
Check also how long the learner has taken to
complete the task – expect an average of two
minutes for writing by hand and about the same
using a keyboard. Check letter formation,
handwriting and legibility.
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Entry 1

Dyslexia support

Number
correct

Learner profile information

Next steps

C

45–48

The learner does seem to have
some problems copying text from
a near distance.

This should be a straightforward task at this level
and learners should not be making errors. Look
carefully at the errors made, to see if there is any
pattern, e.g. reversals, sequencing errors,
words/letters omitted, etc. Learners may have
problems with working memory (ability to hold
word(s) in the head to reproduce them
accurately). It is also worth considering referral
for a check of visual skills. Check also how long
the learner has taken to complete the task –
expect an average of two minutes for writing by
hand and about the same using a keyboard.
Check letter formation and legibility.

E

49–50

The learner does not appear to
There should not be any errors at all in a task like
have many problems with copying this, so if there is one error it might be useful to
text from a near distance.
check why it might have occurred. You might like
to check that the learner does not have a
problem copying text from a far point (e.g. a
whiteboard) if this is a requirement of the course.
You may also want to check the speed of
completion of this task – expect an average of
two minutes for writing by hand and about the
same using a keyboard.

ILP information
Long-term goal
To write using upper and lower case letters of the alphabet and capital letters and full stops
appropriately
Short-term goals (dependent upon the learner)
Target 1:
Ws/E1.2 – To punctuate simple sentences with capital letters and full stops
Target 2:
Ww/E1.1 – To spell correctly some familiar words
Target 3:
Ww/E1.2 – To understand that letters can be written in upper and lower case
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Dyslexia support
Task no: 8

Subject: Dyslexia

Entry 1

Standard: Writing: spelling and handwriting; grammar and
punctuation
Task description
Dictation

Level

Curriculum elements

Curriculum reference(s)

Entry 1

Use written words or phrases; spell correctly some
familiar words using upper and lower case letters; use
basic sound–symbol association to help spelling;
punctuate a simple sentence with a capital letter and a
full stop

Wt/E1.1
Ws/E1.2
Ww/E1.1
Ww/E1.2
Ww/E1.3

DIAGNOSTIC SCHEME
Item no. Objective/item description
1

Answer

The learner is required to write from listening to a dictated
passage of text. Writing will be evaluated for the spelling,
punctuation and handwriting (paper-based test only).

Refer to Dictation task
marking checklist

INTERPRETATION
The learner is required to write a dictated passage of text. Writing is evaluated for spelling,
punctuation and handwriting (paper-based test only). The passage includes basic sound–symbol
association (e.g. cvc words, consonant digraphs), high-frequency words (e.g. Monday), writing the
letters of the alphabet and punctuating simple sentences.
Number
correct

Learner profile information

Next steps

eM

0–31

There appear to be some
significant problems writing text
from dictation.

Taking notes from dictation is an important skill in
education, training and at work – learners having
difficulties with this skill will be at a disadvantage
in many areas. Look carefully at the errors made,
to see if there is any pattern, e.g. reversals,
sequencing errors, words/letters omitted, etc.
Learners making many errors may have
significant problems with working memory, as
well as phonological and semantic skills.

C

32–43

The learner seems to have some
problems writing from dictation.

Taking notes from dictation is an important skill
in education, training and at work. Look carefully
at the errors made, to see if there is any pattern,
e.g. reversals, sequencing errors, words/letters
omitted, etc. Learners may have problems with
working memory, as well as spelling skills and
punctuation.
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Dyslexia support

Number
correct

Learner profile information

44–50

The learner does not appear to
have many problems with writing
from dictation at this level.

Next steps
Check the learner’s skills with a more difficult
passage of text – e.g. the Entry 2 text (Task 8) –
or with text from her/his course or work.
Accuracy is as important a skill as speed, so
ensure the learner can also complete dictation
tasks at the rate required. Check the
appropriateness of punctuation.

ILP information
Long-term goal
To write legibly using correct spelling and punctuation
Short-term goals (dependent upon the learner)
Target 1:
Ws/E1.2 – To write legibly in lower case script using capital letters and full stops
Target 2:
Ww/E1.1 – To make secure the spelling of common regular words, e.g. hot, that; personal key words and
familiar words to include social sight/high-frequency words, e.g. days of the week, numbers to ten, words
from the Dolch list
Target 3:
Ww/E1.3 – To use knowledge of basic sound–symbol association and phonological patterns to help
work out the spelling of words that have phonemes made by more than one letter, e.g. ‘sh’, ‘ay’, ‘ss’,
‘ll’, ‘pp’, etc
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Dyslexia support
Task no: 9

Subject: Dyslexia

Entry 1

Standard: Writing: writing composition
Task description
Free writing

Level

Curriculum elements

Curriculum reference(s)

Entry 1

Write simple text, using simple sentences, with correct
spelling and punctuation

Wt/E1.1
Ws/E1.1
Ws/E1.2
Ws/E1.3
Ww/E1.1
Ww/E1.2
Ww/E1.3

DIAGNOSTIC SCHEME
Item no. Objective/item description
1

Answer

Free writing in response to a picture stimulus. Some vocabulary
accompanies the picture to support the learner.

Refer to the analysed
examples of student
writing. Use the Free
writing marking checklist
to complete an analysis of
the learner’s free writing.

INTERPRETATION
The learner is required to write a piece of free writing in response to a stimulus and some suggested
words. Writing is evaluated, using a Free writing marking checklist, for spelling, punctuation and
handwriting (paper-based assessment only).
Number
correct
eM

0 –2

Learner profile information

Next steps

The learner has significant
difficulties producing selfgenerated text.

Compare the learner’s performance copying text
and doing the dictation. If there is a marked
difference it may indicate the ‘overload’ that can
occur when a learner has not only to think about
spelling, punctuation and handwriting, but
content and grammatical structure as well. If
there is little difference between the dictation
and the free writing it would suggest that major
difficulties with spelling and/or handwriting exist.
Look at the assessment results for single word
spelling (Task 6) and the copying task for
handwriting (Task 1).
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Number
correct
C

E

3–5

6 –7

Learner profile information

Next steps

The learner is beginning to
structure writing using simple
sentences, simple punctuation
and to spell some key personal
and high-frequency words.

More work may need to be done at this level to
achieve secure basic writing skills.
It would be good to achieve this through a
variety of writing opportunities, e.g. letters,
forms, lists, personal accounts.

The learner is writing at the level
and has established the
fundamentals of writing a simple,
coherent, fairly accurate piece of
text.

It may be useful to assess dictation (Task 8) and
spelling single words (Task 6) at Entry 2 to see
what skills may already be in place at this level.

ILP information
Long-term goal
To write grammatically correct simple sentences, with capital letters, full stops and some correctly spelt
familiar words
Short-term goals (dependent upon the learner)
Target 1:
Ws/E1.1 – To write simple, grammatically correct sentences
Target 2:
Ws/E1.2 – To write legibly in lower case script using capital letters and full stops
Target 3:
Ww/E1.1 – To make secure the spelling of common regular words, e.g. hot, that; personal key words and
familiar words to include social sight/high-frequency words, e.g. days of the week, numbers to ten,
words from the Dolch list
Target 4:
Ww/E1.3 – To use knowledge of basic sound–symbol association and phonological patterns to help
work out the spelling of words that have phonemes made by more than one letter, e.g. ‘sh’, ‘ay’, ‘ss’,
‘ll’, ‘pp’, etc
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Dyslexia support
Task no: 1

Subject: Dyslexia

Entry 2

Standard: Reading: vocabulary, word recognition and phonics
Task description
Counting syllables in words

Level

Curriculum elements

Curriculum reference(s)

Entry 2

Use phonic and graphic knowledge to decode words

Rw/E2.3

DIAGNOSTIC SCHEME
Item no. Objective/item description

Answer

1

Sat/ur/day. Recognise that the word has three distinct parts

three

2

Ta/ble. Recognise that ‘ble’ is a common letter pattern and is said as
one unit of sound in the word

two

3

Run/ning. Recognise a root word and its suffix

two

4

Hos/pit/al. Recognise a high-frequency word with three distinct parts

three

5

Pri/vate. Recognise a high-frequency word with two distinct parts

two

INTERPRETATION
The learner is required to work out the number of syllables in a word by reading it and ‘sounding out’
– internally – the number of beats in the word. This skill is part of the phonological awareness system
and allows the learner to manipulate the sounds in words.
Number
correct

Learner profile information

Next steps

eM

0–1

The learner appears to have
significant problems with the
phonological skills required to
identify syllables in words.

Check the learner’s knowledge of sight words
and high-frequency words, both for reading and
spelling. Consider referring for an assessment of
phonological skills.

C

2–3

The learner is insecure in
identifying the syllable
components of words.

Check the pattern of errors to identify any
particular areas of difficulty, e.g. words with more
than two syllables. You may also need to check
the learner’s reading skills of sight words and
high-frequency words. If there are similar problems
elsewhere in the assessment, you may want to
consider referral for further specific assessment.

E

4–5

Skills in this appear to be
sound.

Check these skills at Entry 3 (Task 1), as the
learner may have a higher level of skill. If an error
has been made in this task, check that the learner
understands the particular word tested in the
question.
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Dyslexia support

ILP information
Long-term goal
To use phonic and graphic knowledge to decode words
Short-term goals (dependent upon the learner)
Target 1:
Rw/E2.3 – To understand that some words can be split into specific parts, and recognise the parts,
including compound words, prefixes and suffixes
Target 2:
Rw/E2.3 – To understand how each main sound in a word is a syllable and that breaking some words
into syllables can help to decode them
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Dyslexia support
Task no: 2

Subject: Dyslexia

Entry 2

Standard: Reading: vocabulary, word recognition and phonics

Task description
Recognise the letter ‘d’ in the initial and final letter positions
Level

Curriculum elements

Curriculum reference(s)

Entry 2

Use phonic and graphic knowledge to decode words (recognise
the letters of the alphabet in both upper and lower case)

Rw/E2.3

DIAGNOSTIC SCHEME
Item no. Objective/item description
1

Answer

Recognising quickly and securely the letter ‘d’ in the initial and
final letter positions

abroad, food, does, did,
bad, did, had, spend,
days, bed

INTERPRETATION
Aspects of this task are out of level but it is an important visual tracking skill (tracking smoothly and
holding one’s place in text) that sometimes causes the dyslexic learner some difficulty, particularly when
asked to recognise the letter ‘d’ quickly. There can be a ‘b’/’d’ reversal problem for the dyslexic learner
that persists into adulthood.
Number
correct

Learner profile information

Next steps

eM

0–2

The learner appears to have
significant problems with tracking
the letter ‘d’ in text and/or with
identifying skills.

Check the learner’s skills at Entry 1, to check
which skills are actually in place. Check the
learner’s knowledge of letters of the alphabet
and look for further evidence of problems with
‘b’/’d’ reversals and reversals in other letters.
Consider referring for an assessment of visual
skills.

C

3–8

The learner appears to have some
difficulties with tracking the letter
‘d’ in text and may have some
problems with ‘b’/’d’ and other
reversals.

Check the pattern of errors to identify any
particular areas of difficulty, e.g. consistently
choosing words beginning with ‘b’, ‘p’ or ‘g’.
If there are similar problems elsewhere in the
assessment, you may want to consider referral
for further specific assessment.

E

9–10

Skills in this appear to be
sound.

Check these skills at Entry 3 (Task 2) as the
learner may have a higher level of skill. If an error
has been made in this task, check that the
learner understands the particular word tested
in the question.
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Entry 2

Dyslexia support

ILP information
Long-term goal
To identify letters correctly and to scan a piece of text smoothly for specific information
Short-term goals (dependent upon the learner)
Target 1:
Rw/E2.3 – To understand that using a finger or a marker can help in tracking text more smoothly and
that it is not always necessary to understand every word to find what you want within the text
Target 2:
Rw/E2.3 – To understand that letters can be represented in different ways, i.e. upper/lower case but
orientation remains constant, i.e. not mistaking a ‘b’ for a ‘d’
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Dyslexia support
Task no: 3

Subject: Dyslexia

Entry 2

Standard: Reading: grammar and punctuation

Task description
Read and understand linking words and adverbials in instructions and directions
(e.g. next, then, right, straight on)
Level

Curriculum elements

Curriculum reference(s)

Entry 2

Read and understand linking words and adverbials
in instructions and directions; use knowledge of
simple sentence structure and word order to help
decipher unfamiliar words and to predict meaning

Rs/E2.1
Rs/E2.2

DIAGNOSTIC SCHEME
Item no. Objective/item description

Answer

1

Recognise a simple, grammatically correct sentence

correct

2

Recognise a sentence that is not grammatically correct and
does not make sense

incorrect

3

Recognise a sentence that is not grammatically correct and
does not make sense

incorrect

4

Recognise a simple, grammatically correct sentence

correct

5

Recognise a simple, grammatically correct sentence

correct

6

Recognise a sentence that is not grammatically correct and
does not make sense

incorrect

7

Recognise a sentence that is not grammatically correct and
does not make sense

incorrect

8

Recognise a simple, grammatically correct sentence

correct

INTERPRETATION
The learner has to decide which sentences are semantically correct. The Learner profile information can
be used to help the learner develop an individual learning plan. It also suggests follow-up action to
investigate the learner’s understanding and use of linking words and adverbials.
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Entry 2

eM

Dyslexia support

Number
correct

Learner profile information

Next steps

0–2

The learner appears to have
considerable difficulties in reading
with understanding.

Check the difference between the learner’s ease
of reading single words and reading in context.
The burden of decoding words even at sentence
level may be so great that meaning is lost and the
semantic errors go almost unnoticed.
If semantic difficulties are noticed in the learner’s
spoken language then you should consider a
more specific assessment.

C

3–5

The learner appears to have
difficulties in reading with
understanding.

Check the difference between the learner’s ease
of reading single words and reading in context.
The burden of decoding words at text or
sentence level may impede meaning. Some
semantic errors can therefore go unnoticed.
If semantic difficulties are noticed in the learner’s
spoken language then you should consider a
more specific assessment.

E

6–8

The learner is secure in her/his
reading and understanding of
text at this level.

If an error has been made, check the sentence it
was made in and see if there is anything
particular to that sentence, e.g. knowledge of a
particular word that caused the problem.

ILP information
Long-term goal
To read and understand linking words and adverbials in instructions and directions and use knowledge
of sentence structure to help decipher unfamiliar words and to predict meaning
Short-term goals (dependent upon the learner)
Target 1:
Rs/E2.1 – To order sets of instructions and/or directions using linking words and adverbials as clues,
e.g. next, then, straight on, right
Target 2:
Rs/E2.1 – To construct continuous instructions and directions by using appropriate linking words and
adverbials
Target 3:
Rs/E2.2 – To understand that word order in a sentence is as important to meaning as the words themselves
Target 4:
Rs/E2.2 – To identify securely sentences that are not grammatically correct
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Dyslexia support
Task no: 4

Subject: Dyslexia

Entry 2

Standard: Reading: reading comprehension

Task description
Trace and understand the main events of chronological text
Level

Curriculum elements

Curriculum reference(s)

Entry 2

Trace and understand the main events of
chronological and instructional texts

Rt/E2.1

DIAGNOSTIC SCHEME
Item no. Objective/item description

Answer

1

Understand main events

Julie

2

Understand main events

16

3

Understand main events

shopping

4

Understand main events

become an actress

5

Understand main events

Beach Road

6

Understand the order of events in chronological text

5
(1)
2
4
3

INTERPRETATION
The Diagnostic scheme shows the specific objective of each item.
This can be used to investigate strengths and weaknesses in more detail. The Learner profile
information can be used to help the learner develop an individual learning plan. It also suggests
follow-up action to investigate the learner’s understanding of text in more detail.

eM

Number
correct

Learner profile information

Next steps

0–1

The learner cannot read and
understand chronological texts at
Entry 2.

If not already done, check other aspects of the
learner’s reading skills at Entry 2, e.g. single word
reading.
A phonological assessment may be useful to
establish if there are any problems with
sound–symbol association (phoneme–grapheme
correspondence). Comprehension is often
compromised if a learner does not recognise
many words by sight and/or is having to decode
many of the words encountered.
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Entry 2
Number
correct

Dyslexia support
Learner profile information

Next steps
Try the Entry 1 reading assessment (Task 5). It may
be helpful to do an in-depth analysis of reading
skills using a miscue analysis.
You may consider a specialist assessment if
reading is very weak.

C

2–5

The learner is not totally secure in
understanding chronological texts
at Entry 2.

If not already done, check other aspects of the
learner’s reading skills at Entry 2, e.g. single word
and sentence level reading.
Investigate reading skills further using a miscue
analysis.

E

6

The learner has no problems
understanding chronological texts
at Entry 2.

Try assessment of understanding events and
ideas at Entry 3 (Task 3).

ILP information
Long-term goal
To consolidate understanding of main events in chronological texts at Entry 2
Short-term goals (dependent upon the learner)
Target 1:
Rt/E2.1 – To read and understand a short story
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Dyslexia support
Task no: 5

Subject: Dyslexia

Entry 2

Standard: Reading: reading comprehension

Task description
Use knowledge of simple sentence structure, word order and grammatical patterns to predict
meaning
Level

Curriculum elements

Curriculum reference(s)

Entry 2

Understand different texts have different purposes; understand
different sources of information are designed for different uses

Rt/E2.2
Rt/E2.3

DIAGNOSTIC SCHEME
Item no. Objective/item description

Answer

1

Match text to purpose/context

a recipe book

2

Match text to purpose/context

a newspaper ‘For Sale’
section

3

Match text to purpose/context

a first aid manual

4

Match text to purpose/context

a mobile phone

5

Match text to purpose/context

the Yellow Pages

INTERPRETATION
The learner’s answers will show the types of text s/he can identify. The Learner profile information can
be used to help the learner develop an individual learning plan. It also suggests follow-up action to
investigate the learner’s knowledge of text type and purpose in more detail, if necessary.
Note: This task does not include every type of text which learners should know at Entry 2. However, it
will give a general indication of strengths and weaknesses. Refer to the Adult Literacy Core Curriculum
for a full list of Entry 2 text types.
Number
correct

Learner profile information

Next steps

eM

0–1

The learner appears to have little
or no knowledge of text types at
this level.

Look at the learner’s reading skills from other
parts of the assessment, e.g. Task 4, to check
whether reading the text is the problem or
whether it is unfamiliarity with different text
types. Try assessment of text purpose at Entry 1
(Task 4).

C

2–4

The learner can identify some of
the text types at Entry 2 but needs
to learn the features of others.

Look at the learner’s answers to identify the gaps
in knowledge. Use other texts to investigate
further.

E

5

The learner appears to have no
problems with these particular
text types.

Try the Entry 3 task on identifying text purpose
(Task 4).
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Entry 2

Dyslexia support

ILP information
Long-term goal
To consolidate the recognition of different text types, their features and their purpose and know
common sources of information at Entry 2
Short-term goals (dependent upon the learner)
Target 1:
Rt/E2.2 – To recognise the purpose of different types of text
Target 2:
Rt/E2.3 – To understand the different places where information can be found
Target 3:
Rt/E2.3 – To use knowledge of likely sources to find information which is of personal interest
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Dyslexia support
Task no: 6

Subject: Dyslexia

Entry 2

Standard: Writing: spelling and handwriting
Task description
Single word spelling

Level

Curriculum elements

Curriculum reference(s)

Entry 2

Spell correctly familiar common words and use knowledge of
sound–symbol relationships and phonological patterns
(e.g. consonant clusters and vowel phonemes) to work out
the correct spellings of other words

Ww/E2.1
Ww/E2.2

DIAGNOSTIC SCHEME
Item no. Objective/item description

Answer

1

Spell a cvc (consonant–vowel–consonant) word with phoneme
‘a’

had

2

Spell using phoneme ‘sh’ in initial position

shut

3

Spell using ‘ss’ as the ‘s’ sound in the final position in a
one-syllable word

mess

4

Spell a cvcc word with four ‘regular’ phonemes

best

5

Spell using initial consonant blend followed by ‘-ing’ letter
pattern

bring

6

Spell a cvcc word with the phoneme ‘ch’ in the final position

much

7

Spell a cvvc word with the medial phoneme ‘ea’

heat

8

Spell a cvvc word with the medial phoneme ‘oo’

moon

9

Spell a high-frequency two phoneme word with ‘y’ acting as a
vowel with a long ‘i’ sound

my

10

Spell a cvc word with ‘aw’ as the final phoneme

saw

INTERPRETATION
The learner is asked to write down 10 words dictated singly and within the context of a sentence.
There is a mixture of regular and irregular words, some with high imageability, all at the curriculum
level. The learner has to use her/his knowledge of phonics to help work out correct spellings.

EM

Number
correct

Learner profile information

Next steps

0–2

The learner appears to have
significant problems with the
visual and/or phonological skills
required to spell words accurately
at the level.
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Check the learner’s skills at Entry 1 (words,
dictation and free writing) in order to establish
which spelling skills are in place.
Use the Analysis of spelling to check type of
errors made.

Entry 2

Dyslexia support

Number
correct

Learner profile information

Next steps
It may be that the learner has the phonological
skills to identify the phonemes heard, but is poor
in the choice of graphemes to represent the
sound, e.g. chooses ‘ee’ phoneme instead of ‘ea’
to represent the long ‘e’ sound – poor visual
memory of sight words. Consider using the
Phonological skills module or referring for a
specialist assessment.

C

3–7

The learner is insecure with some
spelling at this level.

Check the pattern of errors to identify any
particular areas of difficulty, e.g. cvvc words,
reversals, sequencing errors. You may also want
to check the learner’s alphabetic skills and/or
knowledge of words with similar spelling patterns.
If there are similar problems elsewhere in the
assessment, you may want to consider referral for
further specific assessment.

E

8–10

Skills in this task appear to be
sound.

Check these skills at Entry 3 (Task 5), as the
learner may have a higher level of skill. If errors
have been made in this task, check that the
learner understands the particular spelling/spelling
pattern tested in the question.

ILP information
Long-term goal
To spell correctly the majority of personal details and familiar common words
Short-term goals (dependent upon the learner)
Target 1:
Ww/E2.1 – To spell personal key words
Target 2:
Ww/E2.1 – To spell appropriate number of high-frequency words from the Dolch list
Target 3:
Ww/E2.2 – To identify the number of individual sounds (phonemes) within spoken words
Target 4:
Ww/E2.2 – To match sound (phoneme) to corresponding symbol (grapheme) and understand that
some phonemes are represented by more than one letter
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Dyslexia support
Task no: 7

Subject: Dyslexia

Entry 2

Standard: Writing: spelling and handwriting
Task description
Copying text

Level

Curriculum elements

Curriculum reference(s)

Entry 2

Punctuate a simple sentence; produce legible text

Ws/E2.3
Ww/E2.3

DIAGNOSTIC SCHEME
Item no. Objective/item description
1

Answer

Copying a short piece of text

Refer to tutor Copying
task marking checklist

INTERPRETATION
The learner is required to copy from a near distance. Accuracy and time taken are evaluated in this
task. Legibility and handwriting style are also evaluated when this task is done on paper. Performance
in this task is noted using the Copying task marking checklist.

eM

Number
correct

Learner profile information

Next steps

0–44

There appear to be some
significant problems with copying
text from a near distance.

Look carefully at any errors made to see if there
is any pattern, e.g. reversals, sequencing errors,
words/letters omitted, etc. Learners making
many errors may have significant problems with
working memory – ability to hold word(s) in the
head to reproduce them accurately.
It is also worth considering referral for a check of
visual skills. Check also how long the learner has
taken to complete the task – expect an average of
two minutes for handwriting and about the same
using a keyboard.

C

45–48

The learner does have some
problems copying text from a
near distance.

This should be a straightforward task at this level
and learners should not be making any errors at
all. Look carefully at any errors made, to see if
there is a pattern, e.g. reversals, sequencing
errors, words/letters omitted, etc. Learners
making several errors may have problems with
working memory and it is also worth considering
referral for a check of visual skills. Check also how
long the learner has taken to complete the task –
expect an average of two minutes for handwriting
and about the same using a keyboard.
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Entry 2

Dyslexia support

Number
correct
E

49–50

Learner profile information

Next steps

The learner does not appear to
have problems with copying
text from a near distance.

You might like to check that the learner does not
have a problem copying text from a far distance
(e.g. a whiteboard) if this is a requirement of the
course. You may also want to check the speed
of completion of this task – expect an average
of two minutes for handwriting and about the
same using a keyboard.

ILP information
Long-term goal
To produce legible text
Short-term goals (dependent upon the learner)
Target 1:
Ww/E2.3 – To understand that accuracy and legibility will vary according to context, audience and
purpose
Target 2:
Ww/E2.3 – To record some important information accurately in a work/interest context on paper or
screen

64

Dyslexia support
Task no: 8

Subject: Dyslexia

Entry 2

Standard: Writing: spelling and handwriting; grammar and
punctuation
Task description
Dictation

Level

Curriculum elements

Curriculum reference(s)

Entry 2

Use written words or phrases; spell familiar common words;
use knowledge of sound–symbol relationships and
phonological patterns to help work out correct spellings;
produce legible text and use punctuation correctly

Ws/E2.3
Ws/E2.4
Ww/E2.1
Ww/E2.2
Ww/E2.3

DIAGNOSTIC SCHEME
Item no. Objective/item description
1

Answer

Write down a passage of dictated text with 50 words

Refer to Dictation task
marking checklist

INTERPRETATION
The learner is required to write a dictated passage of text. Writing will be evaluated using the Dictation
task marking checklist for the spelling, punctuation and handwriting (paper-based assessment only).
Number
correct
eM

0–31

Learner profile information

Next steps

There appear to be some
significant problems writing text
from dictation.

It may be worth testing the learner with the
Entry 1 text (Task 8). Taking notes from dictation
is an important skill in education, training and at
work – learners having difficulties with this skill
will be at a disadvantage in many areas. Identify
any patterns of errors, e.g. reversals, sequencing
errors, words/letters omitted, etc. Learners
making many errors may have significant
problems with working memory, as well as
difficulty with spelling and possibly punctuation.
If the learner has attempted the task on the ICT
version, try the test using pen and paper, and
vice versa.
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Entry 2

Dyslexia support

Number
correct

Learner profile information

Next steps

C

32–43

The learner does seem to have
some problems writing from
dictation.

Taking notes from dictation is an important skill in
education, training and at work. Look carefully at
any errors made, to see if there is any pattern,
e.g. reversals, sequencing errors, words/letters
omitted, etc. Learners making several errors may
have problems with working memory, as well as
spelling and punctuation skills. If the learner has
attempted the task on the ICT version, try the
test using pen and paper and vice versa.

E

44–50

The learner does not appear to
have many problems writing
from dictation.

Make a note of any errors made and perhaps
check the learner’s skills with a more difficult
passage of text, e.g. Entry 3 text (Task 7) – or
with text from her/his course or work. Accuracy is
as important a skill as speed, so ensure the
learner can also complete dictation tasks at the
rate required. Check the accuracy of punctuation.

ILP information
Long-term goal
To write legibly using correct spelling and punctuation
Short-term goals (dependent upon the learner)
Target 1:
Ws/E2.3 – To write simple sentences using capital letters and full stops appropriately
Target 2:
Ww/E2.2 – To make secure the spelling of common regular words, e.g. hot, that
Target 3:
Ww/E2.2 – To use knowledge of sound–symbol relationships and phonological patterns to help work
out the spelling of words that have vowel phonemes made by more than one letter, e.g. ‘oo’, ‘oa’,
‘ee’, ‘ea’, ‘ai’. ‘ie’, etc
Target 4:
Ww/E2.3 – To write legibly in lower case script, e.g. form filling and use the word processor for other
tasks appropriate for its use, e.g. a simple formal letter
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Dyslexia support
Task no: 9

Subject: Dyslexia

Entry 2

Standard: Writing: writing composition, grammar and
punctuation and spelling and punctuation
Task description
Free writing

Level

Curriculum elements

Curriculum reference(s)

Entry 2

Use written words and phrases to record or present
information; construct simple and compound sentences, using
common conjunctions and correct punctuation; spell correctly
the majority of familiar common words and use developing
knowledge of sound–symbol relationships and phonological
patterns to help work out spelling

Wt/E2.1
Ws/E2.1
Ws/E2.2
Ws/E2.3
Ww/E2.1
Ww/E2.2
Ww/E2.3

DIAGNOSTIC SCHEME
Item no. Objective/item description
1

Answer

Free writing in response to a picture stimulus

See tutor Free writing
marking checklist

INTERPRETATION
The learner is required to write a piece of free writing in response to a picture stimulus. Writing is evaluated,
using the Free writing marking checklist, for spelling, punctuation and handwriting (paper-based assessment
only).
Number
correct
eM

0 –2

Learner profile information

Next steps

The learner has significant
difficulties producing
self-generated text.

Compare the learner’s performance in copying
text and doing the dictation at this level. If there
is a marked difference then it may indicate the
‘overload’ that can occur when a learner has not
only to think about spelling, punctuation and
handwriting, but content and grammatical
structure as well.
If there is little difference between the dictation and
the free writing then it would suggest that there are
major difficulties with spelling and/or handwriting.
Look at the assessment results for single word
spelling to see if the difficulties may be in part or
almost wholly due to spelling and/or motor
problems, i.e. handwriting, or whether the
difficulties stem mostly from not knowing what
to write and/or how to express it.
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Entry 2

Dyslexia support

Number
correct

Learner profile information

Next steps

C

3–6

The learner is beginning to
structure writing using some
simple and compound sentences,
to use basic punctuation, to spell
high-frequency words and a
greater range of words using a
growing knowledge of
sound–symbol association and
to write legibly.

More work will probably need to be done at this
level to achieve secure basic writing skills,
i.e. well-sequenced, simple and compound
sentences, using appropriate punctuation and
capitalisation.

E

7–8

The learner is writing at the level
and has established the
fundamentals of writing a fairly
simple, coherent and reasonably
accurate piece of text.

It may be useful to assess dictation (Task 7) and
spelling single words (Task 5) at Entry 3 to see
which skills may already be in place at this level.

ILP information
Long-term goal
To write legible, reasonably spelt, grammatically correct, simple and compound sentences, using
capital letters, full stops and question marks where appropriate
Short-term goals (dependent upon the learner)
Target 1:
Ws/E2.1 – To construct some simple and compound sentences, using common conjunctions, e.g. and,
but, or, as
Target 2:
Ws/E2.3 – To use punctuation correctly, e.g. capital letters, full stops and question marks
Target 3:
Ww/E2.1 – To spell correctly familiar common words, e.g. Dolch list high-frequency words
Target 4:
Ww/E2.2 – To use knowledge of sound–symbol relationships to work out spellings
Target 5:
Ww/E2.3 – To produce legible text by hand and/or by word processor
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Dyslexia support
Task no: 1

Subject: Dyslexia

Entry 3

Standard: Reading: vocabulary, word recognition and phonics
Task description
Recognise syllables in words

Level

Curriculum elements

Curriculum reference(s)

Entry 3

Use a variety of reading strategies to help decode an
increasing range of unfamiliar words

Rw/E3.5

DIAGNOSTIC SCHEME
Item no. Objective/item description

Answer

1

Com/pu/ter. Recognise that the word has three distinct parts

three

2

Friend. Recognise that ‘ie’ is one phoneme and should not be
read separately in this ccvvcc word

one

3

Ta/ble. Recognise that ‘ble’ is a common letter pattern and is
said as one unit of sound in the word

two

4

Run/ning. Recognise a root word and its suffix

two

5

Hos/pit/al. Recognise a high-frequency word with three distinct
parts

three

Pri/vate. Recognise a high-frequency word with two distinct
parts

two

6

INTERPRETATION
The learner is required to work out the number of syllables in a word by reading it and ‘sounding out’
– internally – the number of beats in the word. This skill is part of the phonological awareness system
and allows the learner to manipulate the sounds in words.
Number
correct

Learner profile information

Next steps

eM

0–2

The learner appears to have
significant problems with the
phonological skills required to
identify syllables in words.

Check the learner’s knowledge of sight words
and high-frequency words, in both reading and
spelling. Consider referring for an assessment of
phonological skills.

C

3–4

The learner is insecure in
identifying the syllable
components of words.

Check the pattern of errors to identify any
particular areas of difficulty, e.g. words with more
than two syllables. You may also need to check
the learner’s reading skills for high-frequency,
sight words. If there are similar problems
elsewhere in the assessment, you may want to
consider referral for further specific assessment.
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Entry 3

Dyslexia support

Number
correct
E

5–6

Learner profile information

Next steps

Skills in this task appear to be
sound.

Check these skills at Level 1 (Task 1), as the
learner may have a higher level of skill. If an error
has been made in this task, check that the learner
understands the sounds in the particular word
assessment.

ILP information
Long-term goal
To use a variety of reading strategies to help decode an increasing range of unfamiliar words
Short-term goals (dependent upon the learner)
Target 1:
Rw/E3.5 – To understand that some words can be split into specific parts, i.e. syllable divisions, to help
decode them
Target 2:
Rw/E3.5 – To understand how each main sound in a word is a syllable and how to use this skill to help
decode unfamiliar words and that these beats also sometimes reflect the structure of the word,
e.g. compound words, prefixes or suffixes
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Dyslexia support
Task no: 2

Subject: Dyslexia

Entry 3

Standard: Reading: reading comprehension; vocabulary, word
recognition and phonics

Task description
Recognising quickly and securely the letters ‘w’ and ‘n’ whatever their position in a word
Level

Curriculum elements

Curriculum reference(s)

Entry 3

Use a variety of reading strategies; scan texts to
locate information

Rt/E3.7
Rw/E3.5

DIAGNOSTIC SCHEME
Item no. Objective/item description
1

Answer

Recognising quickly and securely the letters ‘w’ and ‘n’,
whatever their position in a word

friend, works, and,
experience, with, and,
enjoy, challenge, new,
technology, and, learn, in,
night

INTERPRETATION
A visual tracking skill (tracking smoothly and holding one’s place in text) that sometimes causes the
dyslexic learner some difficulty, particularly when asked to recognise the letters ‘w’ and ‘n’ quickly. There
can be letter reversal or letter inversion problems for the dyslexic learner that may persist into adulthood.
Number
correct

Learner profile information

Next steps

eM

0–2

The learner appears to have
significant problems with
recognising the letters ‘w’ and ‘n’
and/or tracking skills.

Assess the learner’s skills at Entry 2 (Task 2), to
check skills actually in place. Check the learner’s
knowledge of letters of the alphabet and look for
further evidence of problems with ‘m’/’w’ and
‘n’/’u’ reversals and reversals in other letters.
Consider referring for an assessment of visual
skills.

C

3–11

The learner appears to have some
difficulties with tracking the
letters ‘n’ and ‘w’ in text and
may have some problems with
‘b’/’d’ and other reversals.

Check the pattern of errors to identify any
particular areas of difficulty, e.g. consistently
choosing words beginning or ending with ‘m’.
If there are similar problems elsewhere in the
assessment, you may want to consider referral
for further specific assessment.

E

12–14

Skills in this task appear to be
sound.

Check these skills at Level 1 (Task 2), as the learner
may have a higher level of skill. If an error has
been made in this task, check that the learner
understands the particular word tested in the
question.
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Entry 3

Dyslexia support

ILP information
Long-term goal
To read text and scan smoothly for specific information
Short-term goals (dependent upon the learner)
Target 1:
Rt/E3.7 – To understand that using a finger or a marker can help in tracking text more smoothly and
that it is not always necessary to understand every word to find what you want within the text
Target 2:
Rw/E3.5 – To use a variety of reading strategies to help decode words
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Dyslexia support
Task no: 3

Subject: Dyslexia

Entry 3

Standard: Reading: reading comprehension

Task description
Understand the main events of continuous text; identify the main points and ideas
Level

Curriculum elements

Curriculum reference(s)

Entry 3

Trace and understand the main events of continuous
text of more than one paragraph and identify the
main points and predict words from the context

Rt/E3.1
Rt/E3.4

DIAGNOSTIC SCHEME
Item no. Objective/item description

Answer

1

Identify main ideas (Rt/E3.4)

Spring Term

2

Understand main events (Rt/E3.1)

Years 5 and 6

3

Identify important detail (Rt/E3.4)

boys and girls

4

Identify main ideas (Rt/E3.4)

contact the headteacher

5

Identify main ideas (Rt/E3.4)

Strandford News

6

Understand main points and ideas (Rt/E3.4)

on foot

7

Identify main ideas (Rt/E3.4)

to help the children feel
part of a group

8

Understand sequence of main events (Rt/E3.1)

3 2 (1) example
4 5

INTERPRETATION
The Diagnostic scheme shows the specific objective of each item. This can be used to investigate
strengths and weaknesses in more detail. The Learner profile information can be used to help the
learner develop an individual learning plan. It also suggests follow-up action to investigate the learner’s
understanding of text in more detail.
Number
correct
eM

0–2

Learner profile information

Next steps

The learner cannot read and
understand continuous text at
Entry 3.

If not already done, check other aspects of the
learner’s reading skills at Entry 3, e.g. single word
and sentence reading.
Also consider assessing reading comprehension at
Entry 2 (Task 4) to check if performance is
improved when the complexity of text is reduced.
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Dyslexia support

Number
correct

Learner profile information

Next steps
If there is a marked difference in the learner’s
understanding of longer texts as opposed to word
or sentence reading, then it suggests that the
learner is so heavily occupied by the decoding
process and concentration required to read longer
texts, that meaning is compromised.
It can be helpful to carry out a miscue analysis.
You may also consider a specialist assessment.

C

3–6

The learner is not secure in
understanding continuous text at
Entry 3.

Look at the learner’s correct and incorrect
answers to identify specific strengths and
weaknesses.
If not already done, check other aspects of the
learner’s reading skills at Entry 3, e.g. single word
and sentence reading.
Investigate reading skills further with miscue
analysis.

E

7–8

The learner has little or no problem It may be useful to compare the skills in this area
understanding continuous text at with the learner’s writing skills. It is not unusual
Entry 3.
to find that the dyslexic learner can be doing well
in reading but that writing, which includes
spelling, has not developed at the same rate.
This is often called a ‘spiky profile’.
You may also wish to assess this skill at Level 1
(Task 3).

ILP information
Long-term goal
To consolidate reading and understanding of continuous text at Entry 3
Short-term goals (dependent upon the learner)
Target 1:
Rt/E3.1 – To understand that there are different strategies to work out meaning, e.g. context,
grammar, graphics, own experience, phonological strategies, key words
Target 2:
Rt/E3.1 – To understand the main events of a text at Entry 3
Target 3:
Rt/E3.4 – To identify the main points and ideas of a text at Entry 3
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Task no: 4

Subject: Dyslexia

Entry 3

Standard: Reading: reading comprehension
Task description
Identifying text purpose

Level

Curriculum elements

Curriculum reference(s)

Entry 3

Recognise the different purposes of texts at this level
and skim read title, headings and illustrations to
decide if material is of interest

Rt/E3.2
Rt/E3.6

DIAGNOSTIC SCHEME
Item no. Objective/item description

Answer

2

Match text to purpose/context

6 – Brochure for a cinema
club

3

Match text to purpose/context

5 – Yellow Pages

4

Match text to purpose/context

2 – Shop advertisement

5

Match text to purpose/context

4 – Recipes section from a
magazine

6

Match text to purpose/context

1 – What’s On page from
a local newspaper

INTERPRETATION
This task does not include every type of text which learners should have knowledge of at Entry 3.
However, it will give a general indication of strengths and weaknesses. Refer to the Adult Literacy Core
Curriculum for a full list of Entry 3 text types.

eM

Number
correct

Learner profile information

Next steps

0–1

The learner appears to have little
or no knowledge of text types at
this level.

If the learner has difficulty with this, consider the
level of exposure to a range of text types (could
be an ESOL issue) and/or that reading skills may
be so weak that s/he cannot read the information
(could be a dyslexia issue). Try the text purpose
task at Entry 2 (Task 5).
Check the learner’s reading skills from other tasks
at this level, e.g. single word and sentence
reading, and consider referral for a specialist
assessment if reading skills are generally very
weak and obviously causing concern.

75

Entry 3
Number
correct

Dyslexia support
Learner profile information

Next steps

C

2–4

The learner can identify some of
the text purposes at Entry 3, but
needs to learn the features of
others.

Check the learner’s answers to identify the gaps
in knowledge. Check other reading skills at this
level. Use other texts to investigate further.

E

5

The learner appears to have no
problems with these particular
text types.

Try the identifying text purpose task at Level 1
in the Literacy materials (Task 1).

ILP information
Long-term goal
To consolidate recognition of the purpose of texts at Entry 3 and use this knowledge to decide
whether material is of interest for a particular purpose
Short-term goals (dependent upon the learner)
Target 1:
Rt/E3.6 – To learn to skim main features of different text types to get clues to the contents
Target 2:
Rt/E3.2 – To recognise the purpose of different types of text
Target 3:
Rt/E3.6 – To use information on the purpose of a text to help decide if it is likely to be useful or
interesting
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Task no: 5

Subject: Dyslexia

Entry 3

Standard: Writing: spelling and handwriting
Task description
Single word spelling

Level

Curriculum elements

Curriculum reference(s)

Entry 3

Use developing knowledge of sound–symbol
relationships and phonological patterns to help spell
a greater range of words and longer words; produce
legible text

Ww/E3.2

DIAGNOSTIC SCHEME
Item no. Objective/item description

Answer

1

Spell using the phoneme ‘ea’ and silent ‘e’

leave

2

Spell irregular word ‘air’ and use the phoneme ‘y’ when an ‘ee’ fairly
sound is heard on the end of a word

3

Spell an irregular word

sure

4

Spell using the phonemes ‘th’ and ‘ough’

thought

5

Spell a compound word using the phonemes ‘ay’ and ‘ou’

playground

6

Spell a word with an initial silent letter and the phoneme ‘ew’

knew

7

Spell a word with an embedded silent letter and the
phoneme ‘ch’

watch

8

Spell a word with an initial silent letter and the ‘e’ controlled
vowel phoneme ‘o-e’

whole

9

Spell a two-syllable word and know that there is no double
letter for the suffix

hopeful

10

Recognise and spell the suffix ‘-ed’

asked

11

Spell the phoneme ‘igh’

light

12

Spell using the phoneme ‘le’ on the end of a word

handle

INTERPRETATION
The learner is asked to write down 12 words dictated singly and within the context of a sentence.
There is a mixture of regular and irregular words, some with high imageability, all at the curriculum
level. The learner has to use her/his knowledge of phonics to help work out the correct spellings.

eM

Number
correct

Learner profile information

Next steps

0–3

The learner appears to have
significant problems with the
visual and/or phonological skills
required to spell words accurately
at the level.

Check the learner’s skills at Entry 2 (Task 6), in
order to check that spelling skills are actually in
place.
Use the Analysis of spelling to identify what types
of errors have been made.
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Number
correct

Dyslexia support
Learner profile information

Next steps
The learner may have the phonological skills to
identify the phonemes heard, but may be less
able to choose the graphemes to represent the
sound, e.g. chooses ‘ee’ phoneme instead of ‘ea’
to represent the ‘e’ sound. This might indicate
poor visual memory.
Check whether errors are more to do with the
irregular ‘sight’ words like ‘sure’ and ‘watch’,
than the phonically regular ones like ‘leave’ and
‘playground’.
Consider using the Phonological skills module or
referring for a specialist assessment.

C

4–9

E

10 –12

The learner is insecure with some
spelling at this level.

Check the pattern of errors to identify any
particular areas of difficulty, e.g. particular
phonemes, reversals, sequencing errors. You
may want to check a broader range of
phonological skills and/or knowledge of words
with similar spelling patterns. If there are similar
problems elsewhere in the assessment, you may
want to consider referral for further specific
assessment.

Skills in this task appear to be
sound.

Check these skills at Level 1 (Task 4), as the
learner may have a higher level of skill. If errors
have been made in this unit, check that the
learner understands the particular spelling/spelling
pattern assessed in the question.
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Entry 3

ILP information
Long-term goal
To spell a greater range of words
Short-term goals (dependent upon the learner)
Target 1:
Ww/E3.2 – To understand how segmenting words into phonemes, and knowing that some phonemes
occur more frequently within words than others, e.g. ‘ee’/’ea’ as in seed and treat occurs more than
‘e’ as in be, can aid spelling
Target 2:
Ww/E3.2 – To spell words by analogy, i.e. if the long ‘i’ sound is spelled ‘ight’ as in light then the
word tight could share the same letter pattern (onset and rime)
Target 3:
Ww/E3.2 – To understand that there is not always a strict sound–symbol association in spelling,
e.g. silent letters
Target 4:
Ww/E3.2 – To understand how breaking words into syllables or components helps to work out spelling
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Entry 3
Task no: 6

Dyslexia support
Subject: Dyslexia

Standard: Writing: spelling and handwriting
Task description
Copying text

Level

Curriculum elements

Curriculum reference(s)

Entry 3

Produce legible text

Ww/E3.3

DIAGNOSTIC SCHEME
Item no. Objective/item description
1

Answer

Copying text

See Copying task marking
checklist

INTERPRETATION
The learner is required to copy from a near distance. Accuracy and time taken are evaluated in this
task. Legibility and handwriting style are also evaluated when this task is done on paper. Performance
in this task is noted using the Copying task marking checklist.
Number
correct

Learner profile information

Next steps

eM

0–44

There appear to be some
significant problems with copying
text from a near distance.

Look carefully at any errors made to identify any
pattern, e.g. reversals, sequencing errors,
words/letters omitted, etc. Learners making many
errors may have significant problems with
working memory and it is also worth considering
referral for a check of visual skills. Check also
how long the learner has taken to complete the
task – expect an average of two minutes for
handwriting and about the same using a
keyboard.

C

45–48

The learner does seem to have
some problems copying text from
a near distance.

This should be a straightforward task at this level
and learners should not be making any errors.
Look carefully at the errors made, to identify any
pattern, e.g. reversals, sequencing errors,
words/letters omitted, etc. Learners making
several errors may have problems with working
memory and it is also worth considering referral
for a check of visual skills. Check also how long
the learner has taken to complete the task –
expect an average of two minutes for
handwriting and about the same using a
keyboard.
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Number
correct
E

49–50

Learner profile information

Entry 3

Next steps

The learner does not appear to
have any problems with copying
text from a near distance.

You might like to check that the learner also does
not have a problem copying text from a far
distance (e.g. a whiteboard) if this is a
requirement of the course. You may also want to
check the speed of completion of this task –
expect an average of two minutes for handwriting and about the same using a keyboard.

ILP information
Long-term goal
To produce legible, accurate text
Short-term goals (dependent upon the learner)
Target 1:
Ww/E3.3 – To understand that handwriting is most suitable for some tasks and word processing is
preferable for others
Target 2:
Ww/E3.3 – To record some important information accurately in a work/interest context on paper or on
screen
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Entry 3
Task no: 7

Dyslexia support
Subject: Dyslexia

Standard: Writing: spelling and handwriting; grammar
and punctuation
Task description
Dictation

Level

Curriculum elements

Curriculum reference(s)

Entry 3

Spell correctly common words and a greater range of longer
words by using a developing knowledge of sound–symbol
relationships and phonological patterns. Write legibly using
the correct punctuation.

Ws/E3.3
Ww/E3.1
Ww/E3.2
Ww/E3.3

DIAGNOSTIC SCHEME
Item no. Objective/item description
1

Answer

Write down a passage of dictated text with 100 words

See Copying task marking
checklist

INTERPRETATION
The learner is required to write a dictated passage of text. Writing is evaluated for the spelling,
punctuation and handwriting (paper-based assessment only). The task requires the learner to spell
correctly some common words and use knowledge of sound–symbol relationships and phonological
patterns to help spell a greater range of words and longer words, as well as produce legible text with
correct punctuation.
Writing will be evaluated using the Dictation task marking checklist for the spelling, punctuation and
handwriting (paper-based assessment only).
Number
correct
eM

0–29

Learner profile information

Next steps

There appear to be some
significant problems writing text
from dictation.

In a piece of controlled writing, the learner is only
asked to demonstrate clerical skills, i.e. spelling,
punctuation and handwriting.
Taking notes from dictation is an important skill
in education, training and at work – learners
having difficulties with this skill will be at a
disadvantage in many areas. Look carefully at the
errors made, to identify any pattern, e.g.
reversals, sequencing errors, words/letters
omitted, etc. Learners making many errors may
have significant problems with working memory,
as well as phonological skills. If the learner has
attempted the task on the ICT version, try the
test using pen and paper, and vice versa.
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Number
correct

Learner profile information

Entry 3

Next steps

C

30–41

The learner does seem to have
some problems writing from
dictation.

Taking notes from dictation is an important skill
in education, training and at work. Check the
errors made, to identify any pattern,
e.g. reversals, sequencing errors, words/letters
omitted, etc. Learners making several errors may
have problems with working memory, as well as
phonological skills. If the learner has attempted
the task on the ICT version, try the test using pen
and paper, and vice versa.

E

42–50

The learner does not appear to
have any problems with writing
from dictation.

Check the learner’s skills with a more difficult
passage of text – e.g. at Level 1 (Task 5) , or with
text from her/his course or work. Accuracy is as
important a skill as speed, so ensure the learner
can also complete dictation tasks at the rate
required. Check the accuracy of punctuation.

ILP information
Long-term goal
To write legibly using correct spelling and punctuation
Short-term goals (dependent upon the learner)
Target 1:
Ws/E3.2 – To understand about analogy as an aid to spelling, e.g. if ‘ight’ is the spelling pattern in
light then this might apply for the word tight (onset and rime)
Target 2:
Ww/E3.1 – To make secure the spelling of common regular words and key words for work and
interest
Target 3:
Ww/E3.2 – To use knowledge of sound–symbol relationships and phonological patterns and their
frequency of use, to help work out the spelling of words that have vowel phonemes made by more
than one letter, e.g. ‘oo’, ‘oa’, ‘ee’, ‘ar’, ‘er’, ‘ay’, ‘eigh’, etc
Target 4:
Ws/E3.3 – To write complete sentences legibly in lower case script using full stops, capital letters and
question marks as appropriate
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Entry 3
Task no: 8

Dyslexia support
Subject: Dyslexia

Standard: Writing: writing composition; grammar and
punctuation; spelling and handwriting
Task description
Free writing

Level

Curriculum elements

Curriculum reference(s)

Entry 3

Plan, organise and sequence chronological writing into short
paragraphs using complete sentences that are grammatically
correct, with the correct punctuation. Common words are spelt
correctly, and an increasing range of longer words using a
developing knowledge of sound–symbol relationships and
phonological patterns. The writing produced is legible.

Wt/E3.1
Wt/E3.2
Wt/E3.3
Ws/E3.1
Ws/E3.2
Ws/E3.3
Ww/E3.1
Ww/E3.2
Ww/E3.3

DIAGNOSTIC SCHEME
Item no. Objective/item description
1

Answer

Free writing in response to a picture stimulus.

See Free writing marking
checklist

INTERPRETATION
The learner is required to write a piece of free writing in response to a stimulus and some suggested
words. Writing is evaluated, using the Free writing marking checklist, for spelling, punctuation and
handwriting (paper-based assessment only).
Number
correct
eM

0–3

Learner profile information

Next steps

The learner has significant
difficulties producing
self-generated text.

Compare this with the learner’s performance
when copying text (Task 7) and doing the
dictation (Task 7) at this level. If there is a marked
difference then it probably indicates the
‘overload’ that can occur when a learner has not
only to think about spelling, punctuation and
handwriting, but content and grammatical
structure as well.
If there is little difference between the dictation
and the free writing then it would suggest that
there are major difficulties with spelling and/or
handwriting.
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Number
correct

Learner profile information

Entry 3

Next steps
Look at the assessment results for single word
spelling to see if the difficulties may be in part or
almost wholly due to spelling and/or motor
problems, i.e. handwriting, or whether the
difficulties stem mostly from not knowing what to
write and/or how to express it.

C

E

4–8

9–10

The learner is beginning to
structure writing using some
simple and compound sentences,
to use basic punctuation, to spell
high-frequency words and a
greater range of words using a
growing knowledge of
sound–symbol association and
to write legibly.
The learner is writing at the level
and has established the
fundamentals of writing a
coherent, reasonably accurate
piece of text.

More work will probably need to be done at this
level to achieve secure basic writing skills
i.e. well-sequenced text, simple and compound
sentences, using appropriate punctuation and
capitalisation.
Assess other skills at this level, e.g. spelling,
handwriting in dictation and copying, to identify
possible difficulties, e.g. motor.
It may be useful to assess dictation and spelling
single words at Level 1 to see which skills may
already be in place at this level.

ILP information
Long-term goal
To plan, draft and write a continuous, coherent piece of text, at least half a page long and divided into
paragraphs
Short-term goals (dependent upon the learner)
Target 1:
Wt/E3.1 – To plan and draft some short pieces of writing using different ways to plan, e.g. list of
points, spidergram, mindmap, talking it through, etc
Target 2:
Wt/E3.2 – To organise and sequence writing into paragraphs
Target 3:
Ws/E3.1 – To write grammatically correct, simple and compound sentences, legibly
Target 4:
Ws/E3.3 – To use punctuation correctly, e.g. capital letters, full stops, question marks, exclamation marks
Target 5:
Ww/E3.2 – To use knowledge of sound–symbol relationships and phonological patterns to help spell a
greater range of words
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Level 1
Task no: 1

Dyslexia support
Subject: Dyslexia

Standard: Reading: vocabulary
Task description
Recognise syllables in words

Level

Curriculum elements

Curriculum reference(s)

Level 1

Recognise and understand an increasing range of
vocabulary, applying knowledge of word structure,
related words, word roots, derivations, borrowings

Rw/L1.3

DIAGNOSTIC SCHEME
Item no. Objective/item description

Answer

1

Pat/tern. Recognise that the word is made up of two distinct
sounds

two

2

In/for/ma/tion. Recognise that the word is made up of four distinct
sounds

four

3

Ex/cit/ing. Recognise that the word has three distinct main sounds

three

4

Hos/pit/al. Recognise a high-frequency word with three distinct main
sounds

three

5

Pri/vate. Recognise a high-frequency word with two distinct parts

two

INTERPRETATION
The learner is required to work out the number of syllables in a word by reading it and ‘sounding out’
– internally – the number of main sounds in the word. This skill is part of the phonological awareness
system and allows the learner to manipulate the sounds in words.
Number
correct

Learner profile information

Next steps

eM

0–1

The learner appears to have
significant problems with the
phonological skills required to
identify syllables in words.

Check the learner’s knowledge of sight words
and high-frequency words, both in reading and
spelling. Consider referring for an assessment of
phonological skills.

C

2–3

The learner has some difficulty
in identifying the syllable
components of words.

Check the pattern of errors to identify any
particular areas of difficulty, e.g. words with more
than two syllables. You may also need to check
the learner’s reading skills of sight words and
high-frequency words. If there are similar problems
elsewhere in the assessment, you may want to
consider referral for further specific assessment.
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Number
correct
E

4–5

Learner profile information

Level 1

Next steps

Skills in this task appear to be
sound.

Check these skills at Level 2 (Task 1), as the
learner may have a higher level of skill. If an error
has been made in this unit, check that the learner
understands the sounds in the particular word
tested in the question.

ILP information
Long-term goal
To recognise and understand an increasing range of vocabulary, applying knowledge of word structure
Short-term goals (dependent upon the learner)
Target 1:
Rw/L1.3 – To understand that some words can be split into specific parts, e.g. syllable divisions to help
decode them
Target 2:
Rw/L1.3 – To understand how each main sound in a word is a syllable, know how to use this skill to
help decode unfamiliar words and understand that sometimes this reflects the structure of the word,
e.g. compound words, prefixes or suffixes
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Level 1
Task no: 2

Dyslexia support
Subject: Dyslexia

Standard: Reading: vocabulary, reading comprehension

Task description
Recognise quickly and securely the long ‘e’ sound whatever its position in a word and whatever
the spelling pattern
Level

Curriculum elements

Curriculum reference(s)

Level 1

Recognise and understand an increasing range of vocabulary,
applying knowledge of word structure; use different reading
strategies to find and obtain information, e.g. skimming,
scanning, detailed reading

Rt/L1.5
Rw/L1.3

DIAGNOSTIC SCHEME
Item no. Objective/item description
1

Answer

Recognise quickly and securely the long ‘e’ sound whatever its
position in a word and whatever the spelling pattern

feel, even, reasonable,
means, meet, people,
brief, piece, she, real

INTERPRETATION
This task checks phonic knowledge and the ease of tracking the particular sound within the text using
scanning techniques. These two skills in conjunction can put a considerable burden onto the dyslexic
learner.

eM

Number
correct

Learner profile information

Next steps

0–2

The learner appears either to have
significant problems with tracking
skills or with knowing that the
different grapheme representations
of the same phoneme, e.g. ‘ee’,
‘ea’, ‘ei’, ‘y’, ‘ie’, ‘e’, all make the
long ‘e’ sound. The learner could
have a problem with both.

Assess the learner’s skills at Entry 3 (Task 2), to
check that tracking skills are actually in place.
If these seem fine then check the learner’s
knowledge of phonemes and reading skills within
this level. This difficulty with identifying particular
phonemes may be more evident in the learner’s
writing. Look at the learner’s writing following
the dictation task (Task 6) and the free writing
task (Task 7). If spelling is a problem as well, then
it is very likely that the learner has insecure
knowledge of phoneme–grapheme
correspondence and work needs to be done at
Entry 2 (Rw/E2.3), but in the context of Level 1
texts.
If there are similar problems elsewhere in the
assessment, you may wish to consider referral for
further specific assessment.
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C

Level 1

Number
correct

Learner profile information

Next steps

3–8

The learner appears to have some
difficulties either with tracking
and/or knowing that the different
grapheme representations of the
same phoneme, e.g. ‘ee’, ‘ea’, ‘ei’,
‘ie’, ‘y’, ‘e’, all make the long
sound ‘e’.

Check the pattern of errors to identify any
particular areas of difficulty, e.g. not selecting
certain graphemes to represent the long ‘e’
phoneme. It would be useful to do an analysis of
learner’s spelling from the dictation (Task 6) and
free writing (Task 7) to see if there are gaps in the
learner’s knowledge about the range of
phoneme–grapheme relationships.
If there are similar problems elsewhere in the
assessment, you may wish to consider referral for
further specific assessment.

E

9–10

Skills in this task appear to be
sound.

Check these skills at Level 2 and within the
learner’s writing, to make sure that the
phonological knowledge evident in this task is
applied when it comes to writing and/or spelling.
If there is an isolated error, check whether the
learner just failed to spot it or whether there is a
difficulty with that particular phoneme–grapheme
correspondence.

ILP information
Long-term goal
To scan a piece of text smoothly for specific information and to understand that spelling can be helped
by the analysis of words at text level
Short-term goals (dependent upon the learner)
Target 1:
Rt/L1.5 – To use different reading strategies to find information, e.g. skimming, scanning and detailed
reading, and to understand that using a finger or a marker can help in tracking text
Target 2:
Rw/L1.3 – To apply knowledge of word structure (phoneme/letter patterns) to recognise and
understand an increasing range of vocabulary
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Level 1
Task no: 3

Dyslexia support
Subject: Dyslexia

Standard: Reading: reading comprehension

Task description
Use organisational and structural features to locate information; use different reading strategies to
find and obtain information
Level

Curriculum elements

Curriculum reference(s)

Level 1

Use organisational and structural features to locate
information; use different reading strategies to find
and obtain information

Rt/L1.4
Rt/L1.5

DIAGNOSTIC SCHEME
Item no. Objective/item description

Answer

1

Use headings and subheadings (Rt L1.4)

Murchester Regional Train
Services

2

Use headings and subheadings (Rt L1.4)

Outlook

3

Use headings and subheadings (Rt L1.4)

Things to do

4

Use subheadings (Rt L1.4)
Obtain specific information through detailed reading (Rt L1.5)

fine

5

Use subheadings (Rt L1.4)
Obtain specific information through detailed reading (Rt L1.5)

south

6

Use subheadings (Rt L1.4)
Obtain specific information through detailed reading (Rt L1.5)

cloudy

7

Scan text to locate information (Rt L1.5)
Obtain specific information through detailed reading (Rt L1.5)

North of England

8

Use organisational and structural features to locate information
(Rt L1.4)
Obtain specific information through detailed reading (Rt L1.5)

12.15

9

Use organisational and structural features to locate information
(Rt L1.4)
Obtain specific information through detailed reading (Rt L1.5)

18.45

10

Use organisational and structural features to locate information
(Rt L1.4)
Obtain specific information through detailed reading (Rt L1.5)

07.30

11

Use subheadings (Rt L1.4)

Relby Town Hall

12

Scan text to locate information (Rt L1.5)

dance and meet people
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Dyslexia support

Level 1

INTERPRETATION
The Diagnostic scheme shows the specific objective of each item. This can be used to investigate
strengths and weaknesses in more detail. The Learner profile information can be used to help the
learner develop an individual learning plan. It also suggests follow-up action to investigate the learner’s
reading skills in more detail.
Number
correct
eM

0–2

Learner profile information

Next steps

The learner cannot read and
understand information text at
Level 1.

If not already done, check other aspects of the
learner’s reading skills at Level 1. If reading skills
are weak and the learner still has to use
decoding strategies for many of the words, then
meaning will be compromised. Assess using
Literacy materials (Task 3) at Entry 3.
(Use organisational features to locate information
and understand the main events of continuous
text.)
You may consider it necessary to refer the learner
for a specialist assessment.

C

3–10

The learner is not totally secure in
locating information in text at
Level 1.

Identify the learner’s specific strengths and
weaknesses from the pattern of errors. If not
already done, check other aspects of the learner’s
reading skills at Level 1. Investigate reading skills
further with miscue analysis.

E

11–12

The learner has no problems
locating information in text at
Level 1.

Assess using Level 2 texts.

ILP information
Long-term goal
To consolidate finding information in texts at Level 1
Short-term goals (dependent upon the learner)
Target 1:
Rt/L1.4 – To use contents, headings, subheadings, menus, etc, to help find information
Target 2:
Rt/L1.5 – To find information both by reading quickly to find a fact and by reading carefully to
understand in more detail
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Level 1
Task no: 4

Dyslexia support
Subject: Dyslexia

Standard: Writing: spelling and handwriting
Task description
Single word spelling

Level

Curriculum elements

Curriculum reference(s)

Level 1

Spell correctly words used most often in work, studies and
daily life; produce legible text

Ww/L1.1
Ww/L1.2

DIAGNOSTIC SCHEME
Item no. Objective/item description

Answer

1

Spell a two-syllable word containing a double consonant and
the phoneme ‘-le’ to end the word

kettle

2

Spell using the suffix ‘-ly’ and the phoneme ‘ea’

really

3

Spell using the phoneme ‘th’ and ‘ough’

thought

4

Spell using silent initial letters and the phoneme ‘ew’

knew

5

Spell using the phoneme ‘sh’ in the initial position and the
phoneme ‘oul’ with silent ‘l’

should

6

Spell using a silent letter embedded within the word and the
plural form ‘-es’ when the phoneme before it is ‘ch’

matches

7

Spell using a silent letter in the initial position and the
phoneme ‘o-e’

whole

8

Spell the phoneme long sound ‘are’ and spell the suffix with
a single letter ‘l’

careful

9

Spell a word that doubles its consonant before adding a
suffix (phoneme ‘er’)

swimmer

10

Spell using the consonant blend ‘fl’ and the phoneme ‘igh’

flight

11

Spell a word that drops its last ‘y’ and uses ‘-ies’ in its plural
form

tries

12

Spell a word that drops its ‘e’ before adding the suffix ‘-ing’

hoping

13

Spell the letter string ‘str’, the phoneme ‘ai’ and the suffix ‘-ed’

strained

14

Spell a four-syllable word with the first three syllables using
regular single phonemes and the fourth the phoneme ‘tion’

satisfaction

15

Spell a three-syllable word where the final ‘y’ of the second
syllable is changed to ‘i’ when the suffix ‘ness’ is added

happiness
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Dyslexia support

Level 1

INTERPRETATION
The learner is to write down 15 words that are dictated singly and within the context of a sentence.
There is a mixture of regular and irregular words, some with high imageability, all at the curriculum
level.

eM

Number
correct

Learner profile information

Next steps

0–4

The learner appears to have
significant problems with the
visual and/or phonological skills
required to spell words accurately
at the level.

Check the learner’s skills at Entry 3 (Task 5), in
order to establish which spelling skills are in place.
Use the Analysis of spelling checklist to establish
the types of errors made, e.g. a ‘rule’-based error.
It may be that the learner has the phonological
skills to identify the phonemes heard, but is poor
in the choice of graphemes (visual memory) to
represent the sound, e.g. chooses ‘ee’ phoneme
instead of ‘ea’ to represent the ‘e’ sound.
Consider using the Phonological skills module
from additional materials or referring for a
specialist assessment.

C

5–12

The learner is insecure with some
spelling at this level.

Check the pattern of errors to identify any
particular areas of difficulty, e.g. silent letters,
reversals, sequencing errors. You may also want
to check the learner’s knowledge of words with
similar spelling patterns. If there are similar
problems elsewhere in the assessment, you may
wish to consider referral for further specific
assessment.

E

13–15

Skills in this task appear to be
sound.

Check these skills at Level 2 (Task 6), as the
learner may have a higher level of skill. If errors
have been made in this task, check that the
learner understands the particular spelling/spelling
pattern tested in the question.
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Level 1

Dyslexia support

ILP information
Long-term goal
To spell correctly words used most often in work, studies and daily life
Short-term goals (dependent upon the learner)
Target 1:
Ww/L1.1 – To segment words into syllables and phonemes and know that some phonemes occur
more frequently within words than others, e.g. ‘ee’/’ea’ as in seed and treat occurs more often than
‘e’ as in be
Target 2:
Ww/L1.1 – To spell words by analogy, i.e. if the long ‘i’ sound is spelled ‘ight’ as in light then the
word tight could share the same letter pattern (onset and rime)
Target 3:
Ww/L1.1 – To spell words by using visual strategies, e.g. look, say, cover, write, check, mnemonics,
e.g. ‘ed’ on the edge, kinaesthetic, e.g. using letters/salt dough and by meaning, e.g. homophones
like stationary/stationery (as in envelopes)
Target 4:
Ww/L1.2 – To produce legible lower case text by hand and by using a word processor as appropriate
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Dyslexia support
Task no: 5

Subject: Dyslexia

Level 1

Standard: Writing: spelling and handwriting
Task description
Copying text

Level

Curriculum elements

Curriculum reference(s)

Level 1

Produce legible text

Ww/L1.2

DIAGNOSTIC SCHEME
Item no. Objective/item description
1

Answer

Copying text

See Copying task marking
checklist

INTERPRETATION
The learner is required to copy 50 words of text from a near distance. Accuracy and time taken are
evaluated in this task, using the Copying task marking checklist. Legibility and handwriting style are
also evaluated when this task is done on paper. A checklist for performance in this task is included.
Number
correct

Learner profile information

Next steps

eM

0–44

There appear to be some
significant problems with copying
text from a near distance.

Check the pattern of errors, e.g. reversals,
sequencing errors, words/letters omitted, etc.
Learners making many errors may have
significant problems with working memory and it
is also worth considering referral for a check of
visual skills. Check also how long the learner has
taken to complete the task – expect an average
of two minutes for handwriting and about the
same using a keyboard.

C

45–48

The learner seems to have some
problems copying text from a
near distance.

This should be a straightforward task at this level
and learners should not be making any errors at
all. Check the pattern of errors, e.g. reversals,
sequencing errors, words/letters omitted, etc.
Learners making several errors may have
problems with working memory. It is also worth
considering referral for a check of visual skills.
Check also how long the learner has taken to
complete the task – expect an average of two
minutes for handwriting and about the same
using a keyboard.
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Level 1

Dyslexia support

Number
correct
E

49–50

Learner profile information

Next steps

The learner does not appear to
You might like to check that the learner also does
have many problems with copying not have a problem copying text from a far
text from a near distance.
distance, (e.g. a whiteboard) if this is a
requirement of the course. You may also want to
check the speed of completion of this task –
expect an average of two minutes for handwriting and about the same using a keyboard.

ILP information
Long-term goal
To produce legible text
Short-term goals (dependent upon the learner)
Target 1:
Ww/L1.2 – To understand the different aspects relating to legible text written by hand and by
word processor
Target 2:
Ww/L1.2 – To record some important information in a work/interest context on paper and on a screen

96

Dyslexia support
Task no: 6

Subject: Dyslexia

Level 1

Standard: Writing: grammar and punctuation; spelling and
handwriting
Task description
Dictation of a 100 word passage

Level

Curriculum elements

Curriculum reference(s)

Level 1

Spell correctly words used most often in work, studies
and daily life, produce legible text, punctuated correctly

Ws/L1.3
Ww/L1.1
Ww/L1.2

DIAGNOSTIC SCHEME
Item no. Objective/item description
1

Answer

Dictation of 100 words

See Dictation task marking
checklist

INTERPRETATION
The learner is required to write a dictated passage of text. Writing is evaluated for spelling,
punctuation and handwriting (paper-based assessment only). The learner is required to spell correctly
words used most often in work, studies and daily life and to produce legible text with correct
punctuation. Use the Dictation task marking checklist for scoring.
Number
correct

Learner profile information

Next steps

eM

0–29

There appear to be some
significant problems writing text
from dictation.

Assess the learner with the dictation task (Task 7)
from Entry 3. Taking notes from dictation is an
important skill in education, training and at work
– learners having difficulties with this skill will be
at a disadvantage in many areas. Check the
pattern of errors, e.g. reversals, sequencing
errors, words/letters omitted, etc. Learners
making many errors may have significant
problems with working memory, as well as
phonological and semantic skills. If the learner
has attempted the task on the ICT version, try the
test using pen and paper, and vice versa.

C

30–41

The learner has some problems
writing accurately from dictation.

Taking notes from dictation is an important skill
in education, training and at work. Check the
pattern of errors, e.g. reversals, sequencing
errors, words/letters omitted, etc. Learners
making several errors may have problems with
working memory, as well as with phonological
skills. If the learner has attempted the task on the
ICT version, try the test using pen and paper, and
vice versa.
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Level 1

E

Dyslexia support

Number
correct

Learner profile information

Next steps

42–50

The learner does not appear to
have any significant problems
with writing from dictation at this
level.

Check the learner’s skills with a more difficult
passage of text – e.g. the Level 2 text (Task 8) –
or with text from her/his course or work. Accuracy
is as important a skill as speed, so ensure the
learner can also complete dictation tasks at the
rate required. Check the accuracy of punctuation.

ILP information
Long-term goal
To write legibly using correct spelling and punctuation
Short-term goals (dependent upon the learner)
Target 1:
Ws/L1.3 – To write complete sentences legibly in lower case script, using full stops, capital letters and
question marks as appropriate and know that in writing which is not in sentences, other punctuation
can be used to make the meaning clear, e.g. colons, dashes
Target 2:
Ww/L1.1 – To make secure the spelling of common regular words and key words for work and interest
Target 3:
Ww/L1.1 – To spell two-syllable words containing double consonants and three-syllable words using
suffixes like ‘-ary’, ‘-able’, ‘-tion’, ‘-sion’, ‘-ness’
Target 4:
Ww/L1.1 – To understand spelling patterns in plurals using rules, e.g. when ‘y’ is preceded by a
consonant, change the ‘y’ to an ‘i’ and add ‘es’ – lady/ladies
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Dyslexia support
Task no: 7

Subject: Dyslexia

Level 1

Standard: Writing: writing composition; grammar and
punctuation; spelling and handwriting
Task description
Free writing

Level

Curriculum elements

Curriculum reference(s)

Level 1

Plan and judge how much to write, appropriate to the
purpose and audience. Present legible writing in a logical
sequence, using complete sentences, grammatically
correct, spelt and punctuated correctly. Proof-read and
revise for accuracy and meaning

Wt/L1.1
Wt/L1.2
Wt/L1.3
Wt/L1.4
Ws/L1.1
Ws/L1.2
Ws/L1.3
Ww/L1.1
Ww/L1.2

DIAGNOSTIC SCHEME
Item no. Objective/item description
1

Answer

Free writing in response to a picture stimulus

See Free writing marking
checklist

INTERPRETATION
The learner is required to write a piece of free writing in response to a picture stimulus. Writing is
evaluated using the Free writing marking checklist, for spelling, punctuation, grammar and
handwriting (paper-based test only).
Number
correct
eM

0–4

Learner profile information

Next steps

The learner has significant
difficulties producing
self-generated text.

Compare the learner’s performance with copying
text and doing the dictation at this level. If there
is a marked difference then it probably indicates
the ‘overload’ that can occur when a learner has
not only to think about spelling, punctuation and
handwriting, but content and grammatical
structure as well.
If there is little difference between the dictation
and the free writing then it would suggest that
there are major difficulties with spelling and/or
handwriting.
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Level 1

Dyslexia support

Number
correct

Learner profile information

Next steps
Look at the assessment results for single word
spelling and copying tasks to see if the difficulties
may be in part or almost wholly due to spelling
and/or motor problems, i.e. handwriting, or
whether the difficulties stem mostly from not
knowing what to write and/or how to express it.

C

E

5–9

10–11

The learner is beginning to
structure writing using some
simple and compound sentences;
to use basic punctuation; to spell
high-frequency words and a
greater range of words using a
growing knowledge of
sound–symbol association and to
write legibly.

More work will need to be done at this level to
achieve secure basic writing skills – wellsequenced, simple and compound sentences,
using appropriate punctuation and capitalisation.

The learner is writing at the level
and has established the
fundamentals of writing a
coherent, reasonably accurate
piece of text.

It may be useful to assess free writing at Level 2
to see how many skills may already be in place at
this level.

Check spelling and grammar at the level. Check
handwriting for motor difficulties and/or fluency.

ILP information
Long-term goal
To write different texts accurately and legibly, appropriate to the situation
Short-term goals (dependent upon the learner)
Target 1:
Wt/L1.1, 3 & 4 – To plan and draft information using language suitable for the purpose and
paragraphs where appropriate
Target 2:
Ws/L1.1 & 2 – To write legible, grammatically correct, complete sentences, using a greater range of
conjunctions to join them, e.g. if, so, while, since, when
Target 3:
Ws/L1.3 – To punctuate sentences correctly, e.g. capital letters, full stops, question marks, exclamation
marks, commas, colons, dashes
Target 4:
Ww/L1.1 – To spell correctly words used most often in work, studies and daily life
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Dyslexia support
Task no: 1

Subject: Dyslexia

Level 2

Standard: Reading: vocabulary

Task description
Read and understand technical vocabulary by identifying the syllables within words
Level

Curriculum elements

Curriculum reference(s)

Level 2

Read and understand technical vocabulary

Rw/L2.1

DIAGNOSTIC SCHEME
Item no. Objective/item description

Answer

1

In/for/ma/tion. Recognise a four-syllable word

four

2

Ma/gi/cian. Recognise a three-syllable word

three

3

Tech/nol/o/gy. Recognise a four-syllable word

four

4

E/mer/gen/cy. Recognise a four-syllable word

four

5

En/ve/lope. Recognise a three-syllable word

three

INTERPRETATION
Recognise and understand an increasing range of vocabulary, applying knowledge of word structure,
related words, word roots, derivations, borrowings.
Number
correct

Learner profile information

Next steps

eM

0–1

The learner appears to have
significant problems with the
phonological skills required to
identify syllables in words.

Check the learner’s knowledge of sight words
and high-frequency words, both in reading and
spelling. Consider referring for an assessment of
phonological skills or further specific assessment
if the results of the above are very weak.

C

2–3

The learner is insecure about
identifying the syllable
components of words.

Check the pattern of errors to identify any
particular areas of difficulty, e.g. words with three
or more syllables. Also check the learner’s reading
skills of sight words, high-frequency words and
possibly work-related/technical words. If there are
similar problems elsewhere in the assessment,
e.g. spelling, you may want to consider referral
for further specific assessment.

E

4–5

Skills in this task appear to be
sound.

If an error has been made in this unit, check that
the learner understands the particular
word/non-word tested in the question.
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Level 2

Dyslexia support

ILP information
Long-term goal
To understand that technical vocabulary is often coined by building new words using known
roots/prefixes/suffixes
Short-term goals (dependent upon the learner)
Target 1:
Rw/L2.1 – To understand that some words can be split into specific parts, e.g. roots, prefixes, suffixes,
to help in decoding
Target 2:
Rw/L2.1 – To understand how each main sound in a word is a syllable, use this skill to help decode
unfamiliar words and know that sometimes this reflects the structure of the word, e.g. compound
words, prefixes or suffixes
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Dyslexia support
Task no: 2

Subject: Dyslexia

Level 2

Standard: Reading: reading comprehension; spelling and
handwriting

Task description
Recognise quickly and securely the long ‘a’ sound however it is represented in text
Level

Curriculum elements

Curriculum reference(s)

Level 2

Use different reading strategies to find and obtain
information, e.g. skimming, scanning, detailed
reading, spelling patterns/phonemes

Rt/L2.7
Ww/L2.1

DIAGNOSTIC SCHEME
Item no. Objective/item description
1

Answer

Recognising quickly and securely the long ‘a’ sound whatever
its position in a word and whatever the spelling pattern.

entails, weighing, straight,
conveyor, trays, take,
weighing, station, say,
demonstrate

INTERPRETATION
This task checks phonic knowledge and the ease of tracking the particular sound within the text, using
scanning techniques. These two things in conjunction can put a considerable burden on the dyslexic
learner.

eM

Number
correct

Learner profile information

Next steps

0–2

The learner appears either to have
significant problems with tracking
skills and/or knowing the different
grapheme representations of the
same phoneme, e.g. ‘eigh’, ‘ay’,
‘a’, ‘a-e’, ‘ai’, ‘aigh’, ‘ei’ all make
the sound ‘a’.

Assess the learner’s skills at Level 1 (Task 2), to
check that tracking skills are actually in place.
Assess the learner’s reading and spelling skills at
Level 2. If there are difficulties with reading and
spelling, then it would suggest an underlying
difficulty with phonological awareness – try an
assessment using the Phonological skills module.
Check the learner’s knowledge of
phoneme– grapheme correspondence with
reading non-words in the additional materials.
If the learner gives some suggestion that
prolonged reading causes visual discomfort,
e.g. sore eyes, headaches, text ‘moving’ on the
page, then you may wish to refer for a specialist
assessment.
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Level 2

Dyslexia support

Number
correct

Learner profile information

Next steps

C

3–8

The learner appears to have some
difficulties either with tracking
and/or knowing the different
grapheme representations of the
long ‘a’ phoneme, e.g. ‘ei’, ‘ay’,
‘a’, ‘a-e’, ‘ai’, ‘aigh’, ‘ei’.

Check the pattern of errors to identify any
particular areas of difficulty, e.g. not selecting
certain graphemes for the long ‘a’ phoneme.
If there are problems in aspects of reading and
spelling elsewhere in the assessment, you may
want to carry out an assessment using the
Phonological skills module. If the learner gives
some suggestion that prolonged reading causes
visual discomfort, e.g. sore eyes, headaches, text
‘moving’ on the page, then you may wish to
refer her/him for a specialist assessment.

E

9–10

Skills in this task appear to be
sound.

If there is an isolated error, check whether the
learner just failed to spot it or whether there is a
difficulty with that particular phoneme–grapheme
correspondence.

ILP information
Long-term goal
To read a piece of text smoothly and to understand that spelling can be helped by the analysis of
words at text level
Short-term goals (dependent upon the learner)
Target 1:
Rt/L2.7 – To understand that using a finger or a marker can help in tracking text more smoothly and
that it is sometimes important to read in detail to select and judge relevance of specific information
Target 2:
Ww/L2.1 – To understand that the same sound can be spelt in more than one way and that the same
grapheme can represent more than one sound
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Dyslexia support
Task no: 3

Subject: Dyslexia

Level 2

Standard: Reading: reading comprehension

Task description
Identify the main points and specific detail in different types of text, using different
strategies to find information
Level

Curriculum elements

Curriculum reference(s)

Level 2

Identify the main points and specific detail in different types of
text; use different strategies to find and obtain information

Rt/L2.3
Rt/L2.7

DIAGNOSTIC SCHEME
Item no. Objective/item description

Answer

1a

Use different strategies to find information from a text (Rt/L2.7) False

1b

Use different strategies to find information from a text (Rt/L2.7) True

1c

Use different strategies to find information from a text (Rt/L2.7) False

1d

Use different strategies to find information from a text (Rt/L2.7) False

1e

Use different strategies to find information from a text (RtL2.7)

1f

Use different strategies to find information from a text (Rt/L2.7) True

2.1

Use different strategies to find information from a text (Rt/L2.7) on a three mile circuit.

2.2

Use different strategies to find information from a text (Rt/L2.7) on the Fresh FM stage.

2.3

Use different strategies to find information from a text (Rt/L2.7) at 2.00pm on Saturday
27th July

2.4

Use different strategies to find information from a text (Rt/L2.7) by the Intangible Linguists

2.5

Use different strategies to find information from a text (Rt/L2.7) after the Children’s Fancy
Dress Awards

3b

Use different strategies to find information from several texts
(Rt/L2.7)

Text 2

3c

Use different strategies to find information from several texts
(Rt/L2.7)

Text 1

3d

Use different strategies to find information from several texts
(Rt/L2.7)

Text 3

3e

Use different strategies to find information from several texts
(Rt/L2.7)

Text 4

True

INTERPRETATION
The Diagnostic scheme shows the specific objective of each item. This can be used to investigate
strengths and weaknesses in more detail. The Learner profile information can be used to help the
learner develop an individual learning plan. It also suggests follow-up action to investigate the learner’s
skills in locating information in more detail.
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Level 2

Dyslexia support

Number
correct

Learner profile information

Next steps

eM

0–4

The learner probably cannot locate
information in texts at Level 2.

Try the locating information task at Level 1 (Task 3).
Check the pattern of errors to identify whether the
learner had difficulties with extracting and
sequencing information from the timetable or the
bulleted list (Text 1). These tasks can prove difficult
for learners with dyslexia. Check whether the
learner had more difficulties with managing the
range of texts – these organisational skills may also
prove more difficult. You may wish to refer the
learner for a specialist assessment.

C

5–12

The learner is not totally secure in
locating information in text at
Level 2.

Look at the learner’s correct and incorrect answers
to identify whether problems are mainly with using
several texts, or whether there are also problems
with the single text. Difficulties with extracting and
sequencing information from timetables or
bulleted lists (Text 1) can prove difficult for learners
with dyslexia. Check whether the learner had more
difficulties with managing the range of texts – the
learner may lack these organisational skills. You
may wish to refer the learner for a specialist
assessment.

E

13–15

The learner has no problems
locating information at Level 2.

Check the pattern of any errors made and
consolidate understanding by practice.

ILP information
Long-term goal
To consolidate reading skills at Level 2
Short-term goals (dependent upon the learner)
Target 1:
Rt/L2.3 – To find detailed information from different types of texts, such as timetables and bulleted
lists
Target 2:
Rt/L2.7 – To use a range of reading strategies to find information in different types of texts
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Dyslexia support
Task no: 4

Subject: Dyslexia

Level 2

Standard: Reading: reading comprehension

Task description
Trace and understand the main events and ideas of continuous texts; identify main points
and specific detail; summarise information
Level

Curriculum elements

Curriculum reference(s)

Level 2

Trace and understand the main events and ideas of
continuous texts; identify main points and specific
detail; summarise information from longer documents

Rt/L2.1
Rt/L2.3
Rt/L2.8

DIAGNOSTIC SCHEME
Item no. Objective/item description

Answer

1

Trace and understand main events (Rt/L2.1)

Greg thought he was
being over-charged

2

Trace and understand main events (Rt/L2.1)

28th July

3

Trace and understand main events (Rt/L2.1)

He was sent to prison

4a

Identify main points and specific detail (Rt/L2.3)

True

4b

Identify main points and specific detail (Rt/L2.3)

False

4c

Identify main points and specific detail (Rt/L2.3)

False

4d

Identify main points and specific detail (Rt/L2.3)

True

4e

Identify main points and specific detail (Rt/L2.3)

False

4f

Identify main points and specific detail (Rt/L2.3)

True

5

Trace and understand main events (Rt/L2.1)

to build a united
community

6

Summarise information (Rt/L2.8)

The carnival should
continue as it is.

7

Summarise information (Rt/L2.8)

Small amounts of violence
should not stop the
carnival.

8

Identify specific detail from a heading (Rt/L2.3)

The Blackstar Steel Band

9

Infer meaning which is not explicitly stated (Rt/L2.1)

at least 5 years

10

Trace and understand main events (Rt/L2.1)

preventing fights

INTERPRETATION
The Diagnostic scheme shows the specific objective of each item. This can be used to investigate
strengths and weaknesses in more detail. The Learner profile information can be used to help the
learner develop an individual learning plan. It also suggests follow-up action to investigate the learner’s
skills in locating information in more detail.
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Level 2
Number
correct

Dyslexia support
Learner profile information

Next steps

eM

0–4

The learner is probably unable to
follow events and ideas in
continuous text at Level 2.

Try the understanding continuous text task in the
Literacy materials at Level 1 (Task 3). Check
whether or not the learner had difficulties with the
organisational, short-term memory or overload
aspects of this task. Check whether or not the
learner has any visual difficulties with the amount
of text involved, e.g. text moving, blurring, focus
etc. If there are concerns, you may wish to refer
her/him for a specialist assessment.

C

5–13

The learner is not totally secure in
understanding continuous text at
Level 2.

Look at the learner’s correct and incorrect answers
to identify whether weaknesses are with one
particular skill, e.g. summarising information, or
are equal for all reading skills. Check whether or
not the learner had difficulties with the
organisational, short-term memory or overload
aspects of this task. Check whether or not the
learner has any visual difficulties with the amount
of text involved, e.g. text moving, blurring, focus
etc. If there are concerns, you may wish to refer
for a specialist assessment.

E

14–15

The learner has no problems
following events and ideas in
continuous text at Level 2.

Check the pattern of any errors made and
consolidate understanding by practice.

ILP information
Long-term goal
To consolidate reading skills at Level 2
Short-term goals (dependent upon the learner)
Target 1:
Rt/L2.1 – To understand main events and ideas in a text. It would be important to work on a single
piece of text in order to identify and work on particular difficulties, e.g. structure and inference
Target 2:
Rt/L2.3 – To distinguish between main points and details. It would be important to work on a range of
texts with different organisation and layout
Target 3:
Rt/L2.8 – To summarise information. Learners with dyslexia can find it more difficult to organise and
present a summary appropriate to the audience
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Task no: 5

Subject: Dyslexia

Level 2

Standard: Reading: reading comprehension

Task description
Read and identify different points of view and critically evaluate and compare information
Level

Curriculum elements

Curriculum reference(s)

Level 2

Read an argument and identify the points of view;
read critically to evaluate and compare information

Rt/L2.4
Rt/L2.5

DIAGNOSTIC SCHEME
Item no. Objective/item description

Answer

1a

Read an argument and identify the points of view (Rt/L2.4)

Disagree

1b

Read an argument and identify the points of view (Rt/L2.4)

Agree

1c

Read an argument and identify the points of view (Rt/L2.4)

Disagree

1d

Read an argument and identify the points of view (Rt/L2.4)

Agree

1e

Read an argument and identify the points of view (Rt/L2.4)

Agree

1f

Read an argument and identify the points of view (Rt/L2.4)

Disagree

2

Compare opinions from different sources (Rt/L2.5)

The carnival is too big for
its location.

3

Compare opinions from different sources (Rt/L2.5)

The Delton community
suffers from a carnival in
its streets.

4b

Understand the difference between fact and opinion (Rt/L2.4)

Fact

4c

Understand the difference between fact and opinion (Rt/L2.4)

Fact

4d

Understand the difference between fact and opinion (Rt/L2.4)

Opinion

4e

Understand the difference between fact and opinion (Rt/L2.4)

Opinion

4f

Understand the difference between fact and opinion (Rt/L2.4)

Fact

4g

Understand the difference between fact and opinion (Rt/L2.4)

Fact

4h

Understand the difference between fact and opinion (Rt/L2.4)

Opinion

4i

Understand the difference between fact and opinion (Rt/L2.4)

Opinion

INTERPRETATION
The Diagnostic scheme shows the specific objective of each item. This can be used to investigate
strengths and weaknesses in more detail. The Learner profile information can be used to help the
learner develop an individual learning plan. It also suggests follow-up action to investigate the learner’s
skills in locating information in more detail.
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Number
correct

Learner profile information

Next steps

eM

0–4

The learner cannot identify points
of view and opinions in Level 2
text.

If not already done, check the learner’s skills in the
other reading tasks (Tasks 3 and 4). The dyslexic
learner may have fewer problems with reading for
meaning but may find fact and opinion and points
of view more difficult. If all reading skills are weak,
the learner may need to be assessed at Level 1.
Check whether or not the learner had difficulties
with the organisational, short-term memory or
overload aspects of this task. Check whether or
not the learner has any visual difficulties with the
amount of text involved, e.g. text moving,
blurring, focus, etc. You may also wish to refer
her/him for a specialist assessment.

C

5–13

The learner is not totally secure in
identifying points of view and
opinions.

Look at the learner’s correct and incorrect answers
to identify whether the main weakness is with
using more than one text, or whether there are
also problems when reading only one text. Check
whether or not the learner had difficulties with the
organisational, short-term memory or overload
aspects of this task. Check whether or not the
learner has any visual difficulties with the amount
of text involved, e.g. text moving, blurring, focus
etc. You may also wish to refer for a specialist
assessment.

E

14–16

The learner has no problems
identifying points of view and
opinions at Level 2.

Check the pattern of any errors made and
consolidate understanding by practice.

ILP information
Long-term goal
To consolidate reading skills at Level 2
Short-term goals (dependent upon the learner)
Target 1:
Rt/L2.4 – To explore the differences between descriptive or explanatory text and text designed to present
an argument in order to convince the reader and understand the difference between fact and opinion
Target 2:
Rt/L2.5 – To understand that most writing has some sort of emphasis or bias, depending on the author
and that information from different sources may have different, even contradictory, emphases
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Task no: 6

Subject: Dyslexia

Level 2

Standard: Writing: spelling and handwriting
Task description
Single word spelling

Level

Curriculum elements

Curriculum reference(s)

Level 2

Spell correctly words used most often in work,
studies and daily life

Ww/L2.1

DIAGNOSTIC SCHEME
Item no. Objective/item description

Answer

1

Double the last consonant of a one-syllable word when
adding a suffix

planning

2

Use the ‘a-e’ phoneme for the long ‘a’ sound and drop the
final ‘l’ in ‘full’ when it is used as a suffix

grateful

3

Use ‘ei’ as the phoneme for the long ‘e’ sound when it
follows a soft ‘c’ and use the suffix ‘-ed’

received

4

Use the phoneme ‘c’ for the ‘s’ sound and include the ‘e’
before the suffix ‘-ly’

sincerely

5

Recognise the first morpheme ‘auto’ as a suffix and know that
the phoneme ‘c’ on the end of the word is not accompanied
by a ‘k’ as in tick

automatic

6

Remember the unstressed vowel in a polysyllabic word,
i.e. the ‘e’ in differ

different

7

Spell a polysyllabic word remembering to use a double ‘m’
and keeping the ‘e’ before the suffix ‘-ly’

immediately

8

Use the phoneme ‘ie’ for the long ‘e’ sound

grief

9

Prefix ‘bio’ with ‘ph’ saying ‘f’

biography

10

Spell a polysyllabic word when it starts with the phoneme
‘c’ sounding like an ‘s’

circumstances

11

Spell an irregular word and recall the letter pattern ‘ough’

thorough

12

Spell a polysyllabic word with an ‘-al’ ending

practical

13

Recognise that the phoneme ‘si’ represents the ‘zh’ sound

vision

14

Know that the final ‘e’ is dropped from the root word when
a suffix is applied

argument

15

Know that the letter string ‘ough’ is used for the ‘uff’ sound

enough

16

Remember that there is a double ‘p’ in the root word and that
there is a prefix ‘dis-‘ and a suffix ‘-ed’

disappointed
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17

Remember to include the unstressed consonant ‘n’

government

18

Know how to spell a three-syllable word that uses the ‘z’
phoneme and the ‘i-e’ phoneme for the long ‘e’ sound

magazines

INTERPRETATION
The learner is to write down 18 words that are dictated singly and within the context of a sentence.
There is a mixture of regular and irregular words, some with high imageability, at the curriculum level.

eM

Number
correct

Learner profile information

Next steps

0–4

The learner appears to have
significant problems with the
visual and/or phonological skills
required to spell words accurately
at the level.

Check the learner’s skills at Level 1 in order to
establish which spelling skills are in place.
Use the Analysis of spelling to identify the
types of errors made, e.g. a ‘rule’-based error
– not doubling the ‘n’ in planning.
It may be that the learner has the phonological
skills to identify the phonemes heard, but is less
able to choose the graphemes to represent the
sound, e.g. chooses ‘ee’ phoneme instead of ‘ea’
to represent the ‘e’ sound. Consider using the
Phonological skills module or referring for a
specialist assessment.

C

5 –14

The learner is insecure with some
spelling at this level.

Check the pattern of errors to identify any
particular areas of difficulty, e.g. silent letters,
reversals, sequencing errors. You can use the
Analysis of spelling. You may also want to check
the learner’s knowledge of words with similar
spelling patterns. If there are noticeable spelling
problems elsewhere in the assessment, e.g.
dictation, free writing, you may wish to consider
referral for further specific assessment.

E

15–18

Skills in this task appear to be
sound.

If errors have been made in this task, check that
the learner understands the particular
spelling/spelling pattern assessed in the question.
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ILP information
Long-term goal
To spell correctly words used most often in work, studies and daily life including familiar technical
words
Short-term goals (dependent upon the learner)
Target 1:
Ww/L2.1 – To segment words into syllables and phonemes and know that some phonemes occur more
frequently within words than others, e.g. ‘ee’/’ea’ as in seed and treat occurs more often than ‘e’ as in
be
Target 2:
Ww/L2.1 – To spell words by analogy, i.e. if the long ‘i’ sound is spelled ‘-ight’ as in light then the
word tight could share the same letter pattern (onset and rime)
Target 3:
Ww/L2.1 – To spell words by using visual strategies, e.g. look, say, cover, write, check, mnemonics,
e.g. ‘ed’ on the edge, kinaesthetic, e.g. using letters/salt dough and by meaning, e.g. homophones
like stationary/stationery (as in envelopes)
Target 4:
Ww/L2.1 – To understand how knowledge of word roots, prefixes and suffixes can support spelling
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Subject: Dyslexia

Standard: Writing: spelling and handwriting
Task description
Copying text

Level

Curriculum elements

Curriculum reference(s)

Level 2

Produce legible text

Ww/L2.2

DIAGNOSTIC SCHEME
Item no. Objective/item description
1

Answer

Copying text

See Copying task marking
checklist

INTERPRETATION
The learner is required to copy 50 words of text from a near distance. Accuracy and time taken are
evaluated in this task using the Copying task marking checklist. Legibility and handwriting style are
also evaluated when this task is done on paper.

eM

Number
correct

Learner profile information

Next steps

0-44

There appear to be some
significant problems with copying
text from a near distance.

This text was at Level 2, so it may be worth
testing the learner with the Level 1 (Task 5) or
even Entry 3 (Task 6) text, in case this is an issue.
Look carefully at any errors made, to see if there
is any pattern there, e.g. reversals, sequencing
errors, words/letters omitted, etc.
Learners making many errors may have significant
problems with working memory and it is also
worth considering referral for a check of visual
skills. Check also how long the learner has taken
to complete the task – expect an average of two
minutes for the handwriting and about the same
using a keyboard.
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Number
correct

Learner profile information

Level 2

Next steps

C

45–48

The learner does seem to have a
problem copying text accurately
from a near distance.

This should be a straightforward task at this level
and learners should not be making any errors at
all. Look carefully at any errors made, to identify
any pattern, e.g. reversals, sequencing errors,
words/letters omitted, etc. Learners making
several errors may have problems with working
memory. It is also worth considering referral for a
check of visual skills. Check also how long the
learner has taken to complete the task – expect
an average of two minutes for handwriting and
about the same using a keyboard.

E

49–50

The learner does not appear to
have any problems with copying
text from a near distance.

You might like to check that the learner also does
not have a problem copying text from a far
distance (e.g. a whiteboard) if this is a
requirement of the course. You may also want to
check the speed of completion of this task –
expect an average of two minutes for handwriting and about the same using a keyboard.

ILP information
Long-term goal
To produce legible text
Short-term goals (dependent upon the learner)
Target 1:
Ww/L2.2 – To understand the different aspects relating to legible text written by hand and by word
processor
Target 2:
Ww/L2.2 – To handwrite a piece of writing legibly and with minimum alterations
Target 3:
Ww/L2.2 – To use a word processor to produce some text for circulation
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Task no: 8

Subject: Dyslexia

Standard: Writing: spelling and handwriting; grammar and
punctuation
Task description
Dictation

Level

Curriculum elements

Curriculum reference(s)

Level 2

Spell correctly words used most often in work, studies and
daily life including familiar technical words; produce legible
text with correct punctuation

Ws/L2.4
Ww/L2.1
Ww/L2.2

DIAGNOSTIC SCHEME
Item no. Objective/item description
1

Answer

Dictation

See Dictation task marking
checklist

INTERPRETATION
The learner is required to write following the prompt of listening to a dictated passage of text.
Writing is evaluated using the Dictation task marking checklist for the spelling, punctuation and
handwriting (paper-based assessment only).
Number
correct
eM

0–29

Learner profile information
There appear to be some
significant problems writing text
from dictation.

Next steps
In a piece of controlled writing like this, learners
are only being asked to demonstrate their clerical
skills, i.e. spelling, punctuation and handwriting.
Check the errors made, to identify any pattern,
e.g. reversal of letters, sequencing errors,
words/letters omitted, missing/incorrect
punctuation etc.
Use the Analysis of spelling and the Analysis of
handwriting checklists to help with analysis of
types of errors.
Try the learner with the dictation task from
Level 1 (Task 6) to see if that level forces fewer
errors.
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Number
correct

Learner profile information

Level 2

Next steps
Taking notes from dictation is an important skill
in education, training and at work – learners
having difficulties with this skill will be at a
disadvantage in many areas. Learners making
many errors may have significant problems with
working memory – holding what is being said
long enough to write it down, as well as
phonological difficulties – which may affect their
spelling. If the learner has attempted the task on
the ICT version, try the test using pen and paper
and vice versa.

C

30–41

The learner does seem to have
problems writing text from
dictation.

Taking notes from dictation is an important skill
in education, training and at work. Look carefully
at any errors made to see if there is any pattern
e.g. reversals, sequencing errors, words/letters
omitted, etc. Learners making several errors may
have problems with working memory, as well as
with phonological skills. If the learner has
attempted the task on the ICT version, try the
test using pen and paper, and vice versa.

E

42–50

The learner does not appear to
have any significant problems
writing text from dictation.

Accuracy is as important a skill as speed, so
ensure the learner can also complete dictation
tasks at the rate required. Check the accuracy of
punctuation.
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ILP information
Long-term goal
To write legibly using correct spelling and punctuation
Short-term goals (dependent upon the learner)
Target 1:
Ws/L2.4 – To punctuate sentences correctly and accurately using capital letters, full stops, question
marks, exclamation marks, commas, apostrophes, inverted commas
Target 2:
Ww/L2.1 – To make secure the spelling of words used most often for work, studies and daily life,
including familiar technical words, by using a range of appropriate methods
Target 3:
Ww/L2.1 – To spell two- and three-syllable words, particularly focusing on those with unstressed vowels,
e.g. interest and those with prefixes such as ‘auto-‘, ‘trans-‘, ‘circum-‘, ‘bi-‘
Target 4:
Ww/L2.2 – To handwrite complete sentences legibly in lower case script using punctuation appropriately
and/or produce text for circulation on a word processor

118

Dyslexia support
Task no: 9

Subject: Dyslexia

Level 2

Standard: Writing: writing composition; grammar and
punctuation; spelling and handwriting
Task description
Free writing

Level

Curriculum elements

Curriculum reference(s)

Level 2

Plan and judge how much to write, appropriate to the
purpose and audience. Present legible writing in a logical
sequence, using complex sentences, grammatically correct,
spelt and punctuated correctly. Proof-read and revise for
accuracy and meaning.

Wt/L2.2
Wt/L2.3
Wt/L2.6
Ws/L2.1
Ws/L2.2
Ws/L2.4
Ww/L2.1
Ww/L2.2

DIAGNOSTIC SCHEME
Item no. Objective/item description
1

Answer

Free writing produced by the learner in response to a picture
stimulus.

See Free writing marking
checklist

INTERPRETATION
The learner is required to write a piece of free writing in response to a stimulus. Writing is evaluated,
using the Free writing checklist, for spelling, punctuation and handwriting (paper-based test only).
Number
correct
eM

0–6

Learner profile information

Next steps

The learner has significant
difficulties producing
self-generated text.

Compare the learner’s performance with copying
text (Task 7) and dictation (Task 8) at this level.
If there is a marked difference then it probably
indicates the ‘overload’ that can occur when a
learner has not only to think about spelling,
punctuation and handwriting, but content and
grammatical structure as well.
If there is little difference between the dictation
and the free writing then it would suggest that
there are major difficulties with spelling and/or
handwriting.
Look at the assessment results for single word
spelling to see if the difficulties may be in part or
almost wholly due to spelling and/or motor
problems, i.e. handwriting, or whether the
difficulties stem mostly from not knowing what
to write and/or how to express it.
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Number
correct

Learner profile information

7–11

The learner is beginning to
structure writing using some
simple and compound sentences,
to use appropriate punctuation,
to spell high-frequency words and
a greater range of words, using a
good knowledge of sound–symbol
association and to write legibly.

More work will need to be done at this level to
achieve secure writing skills – well-sequenced,
simple and compound sentences, using
appropriate punctuation and capitalisation.

The learner is writing at the level
and has established the fundamentals of writing a coherent,
reasonably accurate piece of text.

It will be important to give the learner
opportunities to write in many different styles,
to make sure that s/he feels comfortable
writing for a range of audiences. Using the word
processor and writing by hand will ensure skills
are practised and reinforced.

12–13

Next steps

If not already done, check spelling, grammar and
punctuation at this level as well as organisational
skills.

ILP information
Long-term goal
To write text accurately and appropriately for different purposes
Short-term goals (dependent upon the learner)
Target 1:
Wt/L2.2 & 3 – To present text in a logical or persuasive sequence, judging how much to write and
using paragraphs where appropriate
Target 2:
Ws/L2.1 – To write complex sentences effectively and legibly
Target 3:
Ws/L2.4 – To punctuate sentences correctly using commas, apostrophes, inverted commas where
appropriate
Target 4:
Ww/L2.1 – To spell correctly words used most often in work, studies and daily life, including some
familiar technical words
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Copying task marking checklist

To find out how a learner performs in writing, it is useful and often revealing to compare three writing
tasks:
• a piece of writing produced by copying, where only clerical skills are required
• a piece of writing produced from dictation, where content and grammar are predetermined, but
spelling, punctuation and handwriting skills are required
• a piece of free writing, where the learner has the entire burden of constructing and organising
meaningful text that is correctly spelt, correctly punctuated and grammatically correct.
It is important to observe how much effort all three tasks seem to take and whether there are significant
time differences between copying and free writing.

General interpretation
The copying task is included as it gives an opportunity to observe writing ‘behaviour’, i.e. approach to a
writing task, time taken, handwriting style, short-term memory, accuracy. Copying text frees the writer from
the constraints of creating text and asks for clerical skills only.
If the learner takes longer than two minutes to copy the text accurately, then there could be one or more of
these difficulties:
• unfamiliarity with writing/forming letters
• a motor difficulty, e.g. hand/eye co-ordination
• poor short-term/working memory which stops the person retaining more than a few letters/words at a time
• poor spelling skills as the person stops to analyse most words for the letters they contain.
Any difficulty with copying text will almost certainly impact upon the learner who may need to make accurate
notes and/or copy information from a far distance during lectures or training sessions.
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Tutor guidance

1. If the learner omits any part of the text – words, punctuation, capital letters – record this with a tick
in the column labelled ‘Omitted’.
2. If any spelling errors are made, then record these as they are written by the learner, in the column
labelled ‘Spelling’. It may be helpful to use the Analysis of spelling to identify the types of errors
made.
3. Any punctuation and capitalisation errors need to be recorded in the column labelled ‘Punc/cap’.
4. General observations about the learner’s approach to the task, and their final piece of writing, can
be recorded on the checklist sheet.
5. If handwriting is evaluated then it may be helpful to use the Analysis of handwriting checklist.
6. To work out the learner’s score, add up all errors made and deduct this number from 50. The score
interpretation is shown on each marking checklist.
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Marking checklist for copying text – Entry 1
Name:

Date:

Approximate time taken:

Level: ENTRY 1

Errors
Word/punc

Omitted

Spelling

Errors
Punc/cap

Word/punc

Omitted

(learner version)

Spelling

Punc/cap

(learner version)

I

These

live

last

across

few

the

months

road

I

from

have

Tim

not

.

been

He

feeling

is

happy

a

and

very

Tim

good

has

friend

been

to

a

go

great

out

help

with

.

and

One

cheers

day

me

I

up

hope

when

to

I

help

feel

him

down

out

.

.

Number of errors:

Final score: (50, minus number of errors)

General observations
Did the piece of writing take longer than two minutes?

yes/no

Did the learner have to refer very frequently to the text to copy?

yes/no

Is the writing noticeably neater/more legible than that produced in the
dictation and the free writing?

yes/no

Other comments
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Score
(circle learner’s skill level)
Emerging

0–44

Consolidating

45–48

Established

49–50

Marking checklist for copying text – Entry 2
Name:

Date:

Approximate time taken:

Level: ENTRY 2

Errors
Word/punc

Omitted

Spelling

Errors
Punc/cap

Word/punc

Omitted

(learner version)

I

These

live

last

across

few

the

months

road

I

from

have

Tim

not

.

been

He

feeling

is

happy

a

and

very

Tim

good

has

friend

been

to

a

go

great

out

help

with

.

and

One

cheers

day

me

I

up

hope

when

to

I

help

feel

him

down

out

.

.

Number of errors:

Spelling

Punc/cap

(learner version)

Final score: (50, minus number of errors)

General observations
Did the piece of writing take longer than two minutes?

yes/no

Did the learner have to refer very frequently to the text to copy?

yes/no

Is the writing noticeably neater/more legible than that produced in the
dictation and the free writing?
Other comments
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Score
(circle learner’s skill level)
Emerging

0–44

yes/no
Consolidating

45–48

Established

49–50

Marking checklist for copying text – Entry 3
Name:

Date:

Approximate time taken:

Level: ENTRY 3

Errors
Word/punc

Omitted

Spelling

Errors
Punc/cap

Word/punc

Omitted

(learner version)

Spelling

Punc/cap

(learner version)

The

he

shop

needed

had

to

lots

keep

of

some

bargains

back

in

for

the

the

clothes

deposit

department

on

and

his

Gary

holiday

had

at

to

the

work

travel

out

agents

how

.

much

He

he

decided

could

that

afford

he

to

could

spend

afford

.

the

He

trousers

knew

.

that
Number of errors:

Final score: (50, minus number of errors)

General observations
Did the piece of writing take longer than two minutes?

yes/no

Did the learner have to refer very frequently to the text to copy?

yes/no

Is the writing noticeably neater/more legible than that produced in the
dictation and the free writing?

yes/no

Other comments
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Score
(circle learner’s skill level)
Emerging

0–44

Consolidating

45–48

Established

49–50

Marking checklist for copying text – Level 1
Name:

Date:

Approximate time taken:

Level: LEVEL 1

Errors
Word/punc

Omitted

Spelling

Errors
Punc/cap

Word/punc

Omitted

(learner version)

Spelling

Punc/cap

(learner version)

Whenever

.

we

My

go

sister

to

is

Spain

frightened

,

of

we

flying

enjoy

so

the

she

sun

has

,

not

the

ventured

food

away

and

from

the

Britain

nightlife

for

.

her

Ibiza

holidays

is

.

my

She

favourite

says

destination

she

,

still

though

manages

I’ve

to

only

have

been

fun

there

.

once
Number of errors:

Final score: (50, minus number of errors)

General observations
Did the piece of writing take longer than two minutes?

yes/no

Did the learner have to refer very frequently to the text to copy?

yes/no

Is the writing noticeably neater/more legible than that produced in the
dictation and the free writing?
Other comments
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Score
(circle learner’s skill level)
Emerging

0–44

yes/no
Consolidating

45–48

Established

49–50

Marking checklist for copying text – Level 2
Name:

Date:

Approximate time taken:

Level: LEVEL 2

Errors
Word/punc

Omitted

Spelling

Errors
Punc/cap

Word/punc

Omitted

(learner version)

Spelling

Punc/cap

(learner version)

It

the

could

abundance

be

of

argued

‘

that

docu

the

-

rise

soap

in

‘

cinema

dramas

audiences

filling

is

our

due

screens

in

.

part

They

to

would

a

like

fall

to

in

see

the

serious

quality

documentaries

of

covering

TV

topical

programmes

issues

.

and

People

more

complain

political

about

debates

repeats

.

and
Number of errors:

Final score: (50, minus number of errors)

General observations
Did the piece of writing take longer than two minutes?

yes/no

Did the learner have to refer very frequently to the text to copy?

yes/no

Is the writing noticeably neater/more legible than that produced in the
dictation and the free writing?
Other comments
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Score
(circle learner’s skill level)
Emerging

0–44

yes/no
Consolidating

45–48

Established

49–50

Dictation task marking checklist

Dictation task marking checklist

To find out how a learner performs in writing, it is useful and often revealing to compare three
writing tasks:
• a piece of writing produced by copying, where only clerical skills are required
• a piece of writing produced from dictation, where content and grammar are predetermined, but
spelling, punctuation and handwriting skills are required
• a piece of free writing, where the learner has the entire burden of constructing and organising
meaningful text that is correctly spelt, correctly punctuated and grammatically correct.
It is important to observe how much effort all three tasks seem to take and whether there are
significant time differences between copying and free writing.

General interpretation
Dictation, where the vocabulary and grammatical construction are controlled, relieves the learner of some of
the burden of constructing writing, leaving her/him to focus on listening, spelling, punctuation and
handwriting. This allows for a useful assessment of this combination of skills in an authentic task.
In order to make best use of this task, you need to observe the learner’s writing ‘behaviour’: the approach to
the task, how often things need to be repeated, how small/large a ‘chunk’ of information can be held in the
short-term memory before moving on, handwriting style and accuracy. This can be recorded in the ‘Other
comments’ part of the marking checklist.
If the learner produces a piece of writing that does not reach the level expected, then there could be one or
more of these difficulties:
• auditory perception/discrimination
• short-term memory difficulties
• spelling words at the level
• using appropriate punctuation for the level
• motor control, e.g. hand/eye co-ordination
• lack of familiarity with writing/forming letters.
If a learner has shown any kind of difficulty with the dictation task, then this will almost certainly impact upon
the ability to study and to makes notes within lectures or training sessions. It may also be a problem at work,
for example, with taking messages.
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Tutor guidance

1. If the learner omits any part of the text – words, punctuation, capital letters – record this with a
tick in the column labelled ‘Omitted’.
2. If any spelling errors are made, then record these as they were written by the learner, in the
column labelled ‘Spelling’. It may be helpful to use the Analysis of spelling checklist to identify
the types of errors made.
3. Any punctuation and capitalisation errors need to be recorded in the column labelled ‘Punc/cap’.
4. If the learner inserts additional or different punctuation, this is not scored, but needs to be noted
in the tutor’s comments. Note in particular if this punctuation is acceptably accurate or not.
5. If handwriting is evaluated then it may be helpful to use the Analysis of handwriting checklist.
6. To work out the learner’s score, add up all errors made and deduct this number from 50. The
score interpretation is shown on each marking checklist.
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Dictation task marking checklist – Entry 1
Name:

Date:

Level: ENTRY 1

Errors
Word/punc

Omitted

Spelling

Errors
Punc/cap

Word/punc

Omitted

(learner version)

Spelling

Punc/cap

(learner version)

On

day

Monday

.

Jan

The

was

next

ill

day

and

she

had

felt

to

well

stay

and

in

went

bed

back

.

to

Her

work

boss

.

was

She

fed

had

up

to

.

rush

Jan

to

had

get

a

it

big

all

job

done

to

.

do

Jan

on

was

that

not
happy
.

Number of errors:

Final score: (50, minus number of errors)

General observations
Did the learner frequently ask for words or phrases to be repeated?
Did the learner need to have only a few words to be read at a time?
Has the learner self-corrected in places?

yes/no
yes/no
yes/no/not needed

Is the writing noticeably less neat/legible than that produced by the
learner when copying?

Score
(circle learner’s skill level)

yes/no

Emerging

0–31

Consolidating

32–43

Established

44–50

Other comments
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Dictation task marking checklist – Entry 2
Name:

Date:

Level: ENTRY 2

Errors
Word/punc

Omitted

Spelling

Errors
Punc/cap

Word/punc

Omitted

(learner version)

Spelling

Punc/cap

(learner version)

It

work

was

and

spring

he

.

felt

Ben

cross

sat

.

in

There

his

was

hut

sport

in

on

the

TV

garden

.

.

His

He

team

had

was

seeds

playing

to

in

plant

the

and

cup

a

and

lot

he

to

was

dig

not

.

there

It

to

was

see

hard

them
win
.

Number of errors:

Final score: (50, minus number of errors)

General observations
Did the learner frequently ask for words or phrases to be repeated?
Did the learner need to have only a few words to be read at a time?
Has the learner self-corrected in places?

yes/no
yes/no
yes/no/not needed

Is the writing noticeably less neat/legible than that produced by the
learner when copying?

Score
(circle learner’s skill level)

yes/no

Emerging

0–31

Consolidating

32–43

Established

44–50

Other comments
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Dictation task marking checklist – Entry 3
Name:

Date:

Level: ENTRY 3

Errors
Word/punc

Omitted

Spelling

Errors
Punc/cap

Word/punc

(learner version)

Omitted

Spelling
(learner version)

Jane

She

was

was

very

certainly

tired

glad

.

they

She

had

had

taken

taken

most

the

of

children

her

to

furniture

school

to

,

the

cleaned

new

the

bungalow

house

the

and

previous

was

day

ready

.

for

Now

the

all

new

she

owners

had

.

left

She

was

was

the

waiting

shopping

for

.

the

She

van

needed

to

some

collect

new

the

curtains

last

.

things

Jane

from

still

the

could

kitchen

not

.

believe
that
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Punc/cap

Errors
Word/punc

Omitted

Spelling

Errors
Punc/cap

Word/punc

Omitted

(learner version)

it

so

had

fast

happened

.

Number of errors:

Spelling

Punc/cap

(learner version)

Final score: (50, minus number of errors)

General observations
Did the learner frequently ask for words or phrases to be repeated?

yes/no

Did the learner need to have only a few words to be read at a time?

yes/no

Has the learner self-corrected in places?

yes/no/not needed

Is the writing noticeably less neat/legible than that produced by the
learner when copying?

yes/no

Score
(circle learner’s skill level)
Emerging

0–29

Consolidating

30–41

Established

42–50

Other comments
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Dictation task marking checklist – Level 1
Name:

Date:

Level: LEVEL 1

Errors
Word/punc

Omitted

Spelling

Errors
Punc/cap

Word/punc

(learner version)

Omitted

Spelling
(learner version)

The

it

number

is

of

done

cookery

.

programmes

The

on

books

television

they

is

write

growing

are

all

bestsellers

the

,

time

too

.

.

It

So

is

many

obvious

of

that

us

,

spend

even

hours

if

reading

we

recipes

don’t

or

actually

just

spend

enjoying

much

the

time

illustrations

in

.

the

Cooking

kitchen

and

ourselves

entertaining

,

have

we

become

all

much

like

more

watching

popular

famous

with

cooks

young

show

people

us

since

how
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Punc/cap

Errors
Word/punc

Omitted

Spelling

Errors
Punc/cap

Word/punc

Omitted

(learner version)

fashionable

spend

cooks

much

have

time

become

in

TV

them

stars

.

.

Usually

However

,

,

they

although

rely

people

on

have

the

incredible

microwave

kitchens

and

,

the

they

toaster

don’t

!

Number of errors:

Spelling

Punc/cap

(learner version)

Final score: (50, minus number of errors)

General observations
Did the learner frequently ask for words or phrases to be repeated?

yes/no

Did the learner need to have only a few words to be read at a time?

yes/no

Has the learner self-corrected in places?

yes/no/not needed

Is the writing noticeably less neat/legible than that produced by the
learner when copying?

yes/no

Score
(circle learner’s skill level)
Emerging

0–29

Consolidating

30–41

Established

42–50

Other comments
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Dictation task marking checklist – Level 2
Name:

Date:

Level: LEVEL 2

Errors
Word/punc

Omitted

Spelling

Errors
Punc/cap

Word/punc

(learner version)

Omitted

Spelling
(learner version)

Organising

‘

a

Well

holiday

-

can

ventilated

be

room

a

with

nightmare

balcony

.

installed

Every

this

tour

year

company

‘

believes

,

its

will

brochure

you

is

arrive

the

to

best

find

and

a

most

room

reliable

on

.

the

You

twelfth

need

floor

to

,

be

with

a

scaffolding

magician

outside

to

and

sort

no

out

windowpanes

the

?

genuine

And

bargain

,

from

if

the

you

doubtful

like

one

your

!

creature

When

comforts

a

,

brochure

beware

says

the
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Punc/cap

Errors
Word/punc

Omitted

Spelling

Errors
Punc/cap

Word/punc

Omitted

(learner version)

advertisement

find

describing

yourself

a

miles

holiday

from

as

civilisation

a

with

different

no

experience

hot

for

water

the

and

world

an

traveller

ancient

.

camp

You

bed

could

.

Number of errors:

Spelling

Punc/cap

(learner version)

Final score: (50, minus number of errors)

General observations
Did the learner frequently ask for words or phrases to be repeated?
Did the learner need to have only a few words to be read at a time?
Has the learner self-corrected in places?

yes/no
yes/no
yes/no/not needed

Is the writing noticeably less neat/legible than that produced by the
learner when copying?

Score
(circle learner’s skill level)

yes/no

Emerging

0–29

Consolidating

30–41

Established

42–50

Other comments
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Free writing marking checklist

Free writing marking checklist

To find out how a learner performs in writing, it is useful and often revealing to compare three writing
tasks:
• a piece of writing produced by copying, where only clerical skills are required
• a piece of writing produced from dictation, where content and grammar are predetermined, but
spelling, punctuation and handwriting skills are required
• a piece of free writing, where the learner has the entire burden of constructing and organising
meaningful text that is correctly spelt, correctly punctuated and grammatically correct.
It is important to observe how much effort all three tasks seem to take and whether there are significant
time differences between copying and free writing.

General interpretation
Examine the learner’s free writing against each curriculum element at the level assessed, to check if the learner
has achieved them throughout the piece of writing. You may find that the learner’s writing does not cover
the whole range required at the level; some account has been taken of this in the final score in the
‘Established’ range. Use the Analysis of spelling and the Analysis of handwriting to evaluate these aspects of
free writing.
The Free writing marking checklist produces a score. This score indicates whether the learner has ‘Emerging’,
‘Consolidating’ or ‘Established’ writing skills at a particular level. However, it is very important for tutors to
examine the composition of the score and to look at the particular strengths and weaknesses of the learner.
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Completed free writing checklist – sample

Instructions: Tick the ‘Established’ column only if the learner demonstrates the curriculum
element fully, with no errors.

Name: Ann Other

Date: 15/02/03

ENTRY 1

Curriculum elements

Wt/E1.1

Use written words and phrases to record or present information

Ws/E1.1

Construct a simple sentence

Ws/E1.2

Punctuate a simple sentence with a capital letter and a full stop

Ws/E1.3

Use a capital letter for personal pronoun ‘I’

Ww/E1.1

Spell correctly some personal key words and familiar words

Ww/E1.2

Write the letters of the alphabet using upper and lower case

Ww/E1.3

Use basic sound–symbol association to help spelling

Score: (circle learner’s skill level)

Established
(tick if there are
no errors and
the skill is well
developed)






Total score/
number of
ticks:

Emerging

0–2

Consolidating

3–5

Established

6–7

Refer to the Diagnostic feedback and ILP information for interpretation of the score.
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4

Free writing marking checklist – Entry 1

Name: Ann Other

Date: 15/02/03

Curriculum elements

ENTRY 1

Wt/E1.1

Use written words and phrases to record or present information

Ws/E1.1

Construct a simple sentence

Ws/E1.2

Punctuate a simple sentence with a capital letter and a full stop

Ws/E1.3

Use a capital letter for personal pronoun ‘I’

Ww/E1.1

Spell correctly some personal key words and familiar words

Ww/E1.2

Write the letters of the alphabet using upper and lower case

Ww/E1.3

Use basic sound–symbol association to help spelling

Score: (circle learner’s skill level)

Established
(tick if there are
no errors and
the skill is well
developed)

Total score/
number of
ticks:

Emerging

0–2

Consolidating

3–5

Established

6–7

Refer to the Diagnostic feedback and ILP information for interpretation of the score.
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Free writing marking checklist – Entry 2

Name: Ann Other

Date: 15/02/03

Curriculum elements

ENTRY 2

Wt/E2.1

Use written words and phrases to record or present information
(e.g. compose and write some short texts in their daily life)

Ws/E2.1

Construct simple and compound sentences, using common
conjunctions to connect clauses

Ws/E2.2

Use adjectives

Ws/E2.3

Use punctuation correctly (e.g. capital letters, full stops and
question marks)

Ws/E2.4

Use a capital letter for proper nouns

Ww/E2.1

Spell correctly the majority of personal details and familiar
common words

Ww/E2.2

Use their knowledge of sound–symbol relationships and phonological
patterns (e.g. consonant clusters and vowel phonemes) to help
work out correct spellings

Ww/E2.3

Produce legible text

Score: (circle learner’s skill level)

Established
(tick if there are
no errors and
the skill is well
developed)

Total score/
number of
ticks:

Emerging

0–2

Consolidating

3–6

Established

7–8

Refer to the Diagnostic feedback and ILP information for interpretation of the score.
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Free writing marking checklist – Entry 3

Name: Ann Other

Date: 15/02/03

Curriculum elements

ENTRY 3

Wt/E3.1

Plan and draft writing

Wt/E3.2

Organise writing in short paragraphs

Wt/E3.3

Sequence chronological writing

Wt/E3.4

Proof-read and correct writing for grammar and spelling

Ws/E3.1

Write in complete sentences

Ws/E3.2

Use correct basic grammar

Ws/E3.3

Use punctuation correctly (e.g. capital letters, full stops, question
marks, exclamation marks)

Ww/E3.1

Spell correctly common words and relevant key words for work
and special interest

Ww/E3.2

Use their developing knowledge of sound–symbol relationships
and phonological patterns to help spell a greater range of words and
longer words

Ww/E3.3

Produce legible text

Score: (circle learner’s skill level)

Established
(tick if there are
no errors and
the skill is well
developed)

Total score/
number of
ticks:

Emerging

0–3

Consolidating

4–8

Established

9–10

Refer to the Diagnostic feedback and ILP information for interpretation of the score.
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